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ABSTRACT 
 
Megawati, 2018. Improving Students’ Speaking Ability Through Prpblem Solving  
method at SMPN 14 Palopo. A thesis of English Department  of Tarbiyah  
xvii 
 
and teacher training Faculty for State College of Islamic Institute (IAIN) 
Palopo. Supervised by Sahraini, M.Hum. and Amir Faqihuddin Assafari, 
S,Ag M.Pd.I 
              Keywords : Problem Solving, Improving, Speaking. 
 
This thesis aims at finding out whether  problem solving method is effective 
to improve students’ speaking ability at SMPN 14 Palopo and  The students’ 
responses on the use of problem solving method in learning speaking at SMP 14 
palopo.  
This research aapplied quantitative method with Pre-Experimental design. 
The data was collected by using speaking test and questionnaire. Speaking test was 
used to find out the students’ speaking ability meanwhile questionnaire was used to 
see the students responses toward the use of problem solving method in teaching 
speaking. The population of this research was the SMPN 14 Palopo in Academic 
Year 2017 and the researcher used purposive sampling taken from class VIII.b 
which consists of 18 students. The researcher chose one class with purpose is the 
researcher want to give more opportunities for all of the students to practice their 
speaking in the class without shamelessly and fearlessly, the researcher want to 
make all of the students take part in speak. 
The result of this research found that there were significant improvements 
on students’ speaking ability at the  SMPN 14 Palopo after conducting treatments 
by using problem solving method. In which the tcount (8.102) was higher than the 
score of ttable (2.110). It means that the problem solving method was effective in 
improving students’ speaking ability. Most of the students were agree, relax, happy 
and enjoyed learning speaking by using problem solving method.  
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CHAPTER I 
INTRODUCTION 
 
A. Background  
English is one of the obligatory subjects which should be taught at Junior 
High School since it is an intenational language. There are four skills in English 
which must be understood by the students, one of them is speaking. It is important 
skill in our life since it is the instrument used to communicate our idea orally. Since 
the importance of English, so the teacher should be creative in designing 
comportable classroom atmosphere in order that the students can feel enjoy in 
learning English and also they have to design interesting activities in the classroom 
that can motivate students to speak.  
The  cause of the difficult speaking, because most of the students don’t use 
the vocabularies when the speak with the  other especially if they gather or meet 
with their friends, they  only focus  with their mother tongue or their nation for 
telling something or discussing their problem, while they use the English when they 
are in the classroom or they are in situation where must the use  it. They don’t 
habituate their  selves for using English when know telling things and we know that 
English  needs practicing or improvement our speaking. 
Many people think that speaking skill is more difficulty that learning other 
skills. Most of the learners get the problem when they perform speaking, because 
they have to be able to reach the goal of communication namely make an 
understanding interaction. 
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Based on result of the researcher’s interview with the students of the eighth 
class at SMPN 14 Palopo about the method used by their teacher in teaching English 
especially speaking, they said the teacher just used conventional method. The 
students also said that speaking is very difficult. The students were afraid of making 
mistakes, they were afraid being laughed by his or her friends. They also said that 
they were shy and lack of confidence when they speak English. It is also supported 
by the result of the interview with the teacher. She admitted that she uses 
conventional method in process. The teacher just explained the material to the 
students he/she just spoke in front of the class and according to the teacher it is not 
effective. She said most of her students are poor in speaking.  
Referring to the previous observation, the researcher is interested in 
improving the students’ speaking ability by applying problem solving method. The 
reason for using problem solving method is it will force the students to speak and 
the students will be more enthusiasts to speak since problem solving method use 
real world problems. It is an interesting method which can improve the students 
ability to think critically and solve the problems. It is based on what Nurhadi says. 
She says that problem solving method is a method to teach that uses real-world 
problems as a context for students to learn about critical thinking and problem skills 
and to acquire knowledge of the essential concepts and learning materials so that 
students can construct their own knowledge, cultivate higher skills and inquiry, 
make students independent and students improve self confidence. 
Based on the background above and the difficulty that was faced by students 
in Junior High School in speaking, the researcher concerned to find out whether 
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problem solving method could significantly increase the students speaking ability 
through the research entitled “Improving Students’ Speaking Ability through 
Problem Solving Method at SMPN 14 Palopo. 
B. Problem Statement 
Based on the explanation on background, the researcher formulates the 
research question as follow:  
1. Is the use of problem solving method effective in improve students’ 
speaking ability at SMPN 14 Palopo? 
2. What are students’ responses on the use of problem solving method in 
learning speaking at SMPN 14 Palopo? 
C. Objectives of  research 
Based on problem statement above, the objective of the research is to find out; 
1. Whether problem solving method is effective to improve students’ speaking 
ability  at SMPN 14 Palopo 
2. The student’s responses on the use of problem solving method  in learning 
speaking at SMPN 14 Palopo. 
D. Scope of  research 
The scope of the research is limited on improving students speaking ability 
through problem solving method, focused on three aspects of speaking, they are: 
fluency, accuracy, and comprehensibility and students’ responses on the use 
problem solving method. 
E. Significance of  research 
The researcher hopes this research will be useful for: 
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1. English teachers: the reflection of this study can solve their teaching 
problem in the English class. This study can be functioned as reference to 
improve  their  teaching and constructing more appropriate teaching 
technique which can make students more active with this result of the 
study.  
2. The other researchers: it can be used as reference, valuable source to 
conduct further research of the same aspect of study. 
3. The students: they can improve their speaking ability, critical thinking, and 
get experiencing through problem solving method.  
F. Operational Definition 
1. Speaking skill is one of the English skills that is used by the students to 
express what they have in their mind orally.    
2. Problem solving method is one part of discussion model that can force 
students to speak their idea about the given topic. The students are given 
some problems and the researcher asked them how to solve them. The 
problem is from the student’s daily life.   
 
 
 
 
 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
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This chapter presents the review of related literature, conceptual framework 
and hypotheses. It covers speaking, teaching speaking and problem solving method. 
A. Previous  of  Related  Research  
The  research  finds  some  researches  related  which  make  the  eager  to  the  
research.   
1. Anwar  Arifin  has conducted  a  research  with the title  “Improving  
speaking  skill  through  negotiation  dictogloss  in  the  second year  of  
SMA  6  Muhammadiyah  Makassar’’ and  the  research  shows  that  there  
is  significant  improvement in  speaking  skill  through  dictogloss  and  he  
suggest  to  conduct  the  further  research  with  the  same  issue  to  other  
skills  such  as  reading, writing,  and  listening  by  using  dictogloss  
technique.1 
2. Indar  Susanti  in  her  thesis  under  the  title  “the  influence  of  attending  
English  course  toward  English  speaking  skill  at  the  eight of  SMPN  8  
Palopo” concluded  that  the  mean  score  of  the  speaking  ability  of  the  
students  who  have  attended  English  course  is  higher  than  the  students  
who  have  never  taken  English  course before.2 
3. Nur  Saqinah  Galugu with the title “Improving  students’  speaking  skill  
through  communicative  group  technique  of  the  third  semester  student  
                                                          
1Anwar  Arifin,  2007  “Improving  Speaking  Skill  Through  Negotiation  Dictogloss  in  
the  second  year  of  SMA  6  Muhammadiyah  Makassar’’  (UNISMUH  Makassar ;Makassar)  
p.61 
2Indar  Susanti,  The  influence  of  attending  English  course  toward  English  speaking  
skill  at  the  eight  year  students  of  SLPTN  8  Palopo,(Palopo:  STAIN  Palopo),p.  54 
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of  English  department  of  STAIN  Palopo”  found  that  this  technique  
could  give  significant  development  toward  the  students  speaking  ability  
in  English.  It  meant  that  communicative  technique  could  develop  
speaking  skill  at  the  third  year  students  of  STAIN Palopo.3 
4. Hidayat in his research with the title “Teaching speaking skill using problem 
solving method at class tenth of SMA Bina Muda Cicalengka” concluded 
that teaching speaking skill using problem solving method increased the 
students’ speaking skill.4 
 From the previous related research above, it can be seen that they have 
similarities and differences with this research. The similarities are all researchers 
focused on students’ speaking and the second researcher did her research in Junior 
High School and so is this research. The differences are the first researcher focused 
on improving students’ speaking through negotiation  dictogloss and she did her 
research in Senior High School, the second researcher observed the influence  of  
attending  English  course  toward  English  speaking, and the third researcher 
focused on improving  students’  speaking  skill  through  communicative  group  
technique while this research will use different technique, that is problem solving 
method. The fourth researcher has the same topic with this research too but the 
researcher did it in Senior high school. 
B. Theoretical Review 
                                                          
3Nur Saqinah Galugu, “ Improving students ‘speaking skill through communicative group 
tecnique of the third semester students of English departement of STAIN Palopo’’. (Palopo: 
STAIN Palopo 2011),p.57 
4 Hidayat. 2010. Teaching speaking skill using problem solving method at class tenth of 
SMA Bina Muda Cicalengka. Bandung. STKIP Siliwangi Bandung. 
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1. Concept of Speaking 
a. Definition  Of  Speaking 
According to Hornby, speaking is also one of the language arts that is most 
frequently used by people all over the world”.5  Another definition also stated by 
Harmer that speaking is also one of the language arts that is most frequently used 
by people all over the world”.6 Speaking is oral communication in expressing ideas 
or information to others.7 
Another definition also stated by Thornbury, he says that speaking is so 
much a part of daily life that we take it for granted. The average person produces 
tens of thousands of word a day, although some people- like auctioneers and 
politicians–produce even more than that.8 While Harefa, speaking is a course, that 
main purpose, of the course is to teach communicative competence, that is ability 
to communicate in English according to situation, purpose and roles used to 
communicate directly, face to face with the other people. Speaking is very 
important in language skill.9 
 Based on some explanation above, the researcher can conclude that 
speaking is the way of delivering someone’s idea, feeling, thought, knowledge and 
                                                          
5 Hornby 1995. Oxford Advanced Learners’ Dictionary of Current Language. Oxford. 
Oxford University Press. 
 
6 Harmer. 2001. How to Teach English. England. Longman 
 
7 Risma wardi, teaching the eleventh years students English speaking skill self talk 
strategi at SMA Negeri 4 palopo,(palopo:STAIN Polopo:2010),p.7 
 
8 Thornbury, Scoot. 2005. How To Teach Speaking. England. Longman 
 
9 Harefa,  Y.  2006. Speaking 1 and 2. Medan: University of North Sumat 
ra Press 
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information to somebody else orally. Speaking is also one of the language arts that 
is most frequently used by people all over the world. 
b. Elements of Speaking 
According to Harmer that the ability to speak fluently presupposes not only 
knowledge of language features, but also the ability to process information and 
language on the spot.10  
1) Language features 
a) Connected speech:  
 in connected speech, sound id modified assimilation omitted, added, or 
weekend. It for this reason that we should involve students in nativities designed 
specially to improve their connected speech. 
b) Expressive Devices: 
  the use of device contributes to the ability to convey meanings. The allow the 
extra expression of emotion and intensity. Students should be able to develop at 
least some of such supra segmental features and device in the same way if they are 
to be fully effective communicators. 
 
c) Lexis and Grammar:  
 spontaneous speech is marked by the use of all number of common lexical 
phrases, especially in the performance of certain language function. 
d) Negotiating Language:  
                                                          
10Jeremy Harmer, The Practice of English Language Teaching (Ed. III; England: Pearson 
Education Limited, 2001), p. 269.  
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 effective speaking benefits from the negotiator language we sue to seek 
clarification and show the structure of what we are saying. 
2) Metal/Social Processing 
If part of speaker’s productive ability involves the knowledge of language 
skills such as those discussed above. 
a) Language Processing:  
 effective speakers need to be able to process language in their own heads and 
put it into coherent order so that it comes out in form that are not only 
comprehensible, but also convey the meanings that are intended. 
b) Interacting with others 
 most speaking involves interaction with one or more participants. This means 
that effective speaking also involves a good deal of listening, an understanding of 
how the other participants are feeling, and a knowledge of how linguistically to take 
turns or allow others to do so. 
c) (On-The-Spot) information processing 
 Quite apart for our response to others feeling we also need to be able to 
process information they tell us the mint we get it. The teachers’ task will two folds: 
to given them (learners) confidence in English and to equip them with hitherto 
unknown skills in either their own mother tongue or English. 
c. Teaching Speaking 
10 
 
In teaching language or English, firstly we have to know the concept of 
teaching. Teaching is guiding and facilitating learning, enabling the learner to learn, 
setting the condition of learning.11  
Teaching speaking is started at teaching the students how to speak in English as 
their foreign language, for then ask them to be able to pronounce the language 
accurately. It is continued then to guide students to a point where they can begin to 
judge whether their sound production are correct or not. At this point, teacher is no 
longer primary to correct, but he or she is supposed to encourage students to practice 
speaking the target language.  
Meanwhile, teacher should be able to encourage students speaking some 
sounds, repeating, and imitating him/her. Finally, the students are required to be 
used to practice and do oral language.12  
The encourage students to do speaking task is a good idea which provoke the 
students to use all and any language at their command. 
There are some causes why the English of high school graduation are not 
satisfying, as follows: 13 
1) In some high school in Indonesia, in English class, the more frequent 
attention for the teaching process emphasized on the mastery of grammar 
and reading comprehension than communication competence. It shows that 
teachers are not giving opportunity to the students to upgrade creativity in 
                                                          
11 H. Douglas Brown, Principle of Language Learning & Teaching (5th edition, San 
Francisco State University, 2007). p. 8. 
 
12 Richa rubiati, Improving tudents’ speaking Skill Through Debate Technique, 
(Semarang: Thesis, 2010). 
13 Jodih rusmajadi, terampil berbahasa inggris,(Jakarta: indeks,2010),p.52 
11 
 
speaking.While the teacher are only acting as preacher, then the students 
being passive. 
2) Mostly teaching process and English practice takes place in a classroom, 
where the teacher act as the only one input of language source. Rarely or 
never take an outdoor class or send their students to English competition. 
3) Learning objective is national examination oriented. So that, all the efforts 
are directed to get the maximal examination result. The examination 
materials do not cover fluency of language. The accuracy becomes the most 
priority and the mastery of standard  grammar. If the speaking practice is 
applied, it is only making sentences grammatically. The activities in the 
class dominated by doing essays and reading comprehension activity, 
explaining grammar or vocabularies. 
4) The failure is considered from the teachers’ factor. There are still teachers 
who cannot communicate orally. If there some “able to communicate 
orally’’, but the are still unwell and clumsy in the pronunciation, that is why 
it does not sound well. Do not forget, that a language must be spoken out 
and must be well sounded. The beauty of speaking English is the 
pronunciation words by words and sentence by  sentences well and 
furthermore has good intonation and the stressing as well. 
Teaching speaking at junior high school in Indonesia is one of the main focuses 
in the English teaching. The principle of teaching English is all processes of 
teaching should be communicative because graduates of the students of junior high 
12 
 
school are directed to have life skill for communication to meet the need for job 
opportunity, besides they can continue their study to the higher level. 
 Therefore the English teacher should find out effort on searching and creating 
a new model in presenting materials, in order to increase the students’ ability to 
speak English.14   
d. Principles For Teaching Speaking 
Before teaching speaking in the classroom, it is very important to know the 
principles for teaching speaking. Because it will help us as guiding to know what 
the teaching speaking looks like. It also can make the instructor easier in managing 
the students and the learning process in speaking class, and also to make easier to 
get the goal of teaching speaking it self.15 
Speaking is a specially difficult for foreign language learner because effective 
oral communication requires the ability to use language appropriately in social 
interaction. There are principles for teaching speaking : 
1) Be aware of differences between second language and foreign language 
learning contexts. 
A foreign language context is one where the target language  is not the 
language of communication in the society. Learning speaking skills is very 
challenging for students in foreign language contexts, because they have very few 
opportunities to use the target language outside the classroom. A second language 
                                                          
14 Darwis susmedi.improving the students’ability to speak English using their Own 
pictures through pair work htt://www.Ipmpsulsel.net/v2/index.2010.Accessed on October, 
26th2012. 
15  Jack C. Richards, Teaching Listening and Speaking from Theory to Practice (New 
York: Cambridge University Press, 2008), p. 19. 
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context is one where the target language is the language of communication in the 
society.16 
2) Give students practice with both fluency and accuracy  
Fluency is the extent to which speakers use the language quickly and 
confidently, with few hesitations or unnatural pauses, word searches, etc. In 
language lessons, especially at the beginning and intermediate levels, learners must 
be given opportunities to develop both their fluency and their accuracy. They cannot 
develop fluency if the teacher is constantly interrupt-ing them to correct their oral 
errors. Teachers must provide students with fluency-building practice and realize 
that making mistakes is a natural part of learning a new language.17 
3) Provide opportunities for students to talk and limiting teacher talk 
One of the way to make students’ speaking improve is practice. Hence, the 
teacher have to give emphasizing to the students in practice their speaking 
especially in the class. So, the teacher have to provides opportunities for students 
to talk not only the active students but also all of the students have to speak. 
4) Plan speaking tasks that involve negotiation for meaning 
Negotiating for meaning involves checking to see if the students understood 
what someone has said, clarifying their understanding, and confirming that 
someone has understood the meaning. By asking for clarification, repetition, or 
                                                          
16 Balley Khatleen M, “Practical English Language Teaching,” David Nunan (ED), 
Speaking (International Editor, USA), p. 54. 
 
17 Ibid. P. 55 
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explanations during conversations, students get the people they are speaking with 
to address them with language at a level they can learn from and understand.18 
Design classroom activities that involve guidance and practice in both transactional 
and interactional speaking. 
Interactional speech is communicating with someone for social purposes. It 
includes both establishing and maintaining social relationships. Transactional 
speech involves communicating to get something done, including the exchange of 
goods and/or services. Speaking activities inside the classroom need to embody 
both interactional and transactional purposes, since language learners will have to 
speak the target language in both trans-action and interactional settings. 19 
e.  Assessing Speaking 
 
Theory with a book that written by J. B. Hilton, rating scale to value the 
digress of speaking learners ability the rating scale includes accuracy, fluency and 
comprehensibility.20 Base on the statement, the writer divide speaking skill in to 
three main components, as follows: 
1) Accuracy  
Accuracy is the ability is use target language clearly intelligible 
pronunciation, particular grammatical and lexical and accuracy Brown says that 
                                                          
18 Ibid. 
 
19 Ibid. P. 56  
 
20J.B. Heaton, Writing English Language Tests, (United Kingdom: Longman Group, 1991),  
p. 100. 
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achieved to some extend by allowing students to focus on the element of phonology 
grammar and discourse in the spoken output. 
2) Fluency  
Fluency is the ability to produce one wish to say smoothly and without 
undue hesitation. Speaking without to great and effort with a fairly wide ranges of 
expression in the past researches Tasyid and Nur found that in the student speaking 
skills there were fairly fluent in interaction with speak of 75 – 89 words per minute 
with no more than 3 false and repetition and not more than 7 fillers words per 100 
words. 
3) Comprehensibility  
Comprehensibility is the ability to understand quite well to the topic 
nomination with considerable repetition and rephrasing. Comprehension is exercise 
to improve one understanding.  
Based on the opinion above, the researcher concludes that 
comprehensibility is one criterion of the speaking assessment which focus on how 
far are the speakers are able to understand what their interlocutor mean when 
performing speaking.  
After knowing the some criteria of speaking assessment by the opinion 
above, it will be easier for researchers to conduct the speaking assessment of this 
research in other to data collected. 
f. The Problem of Speaking 
Sometimes the learners unmotivated to learn English as the second language 
because some of problems those make them uninteresting to learn. There are some 
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characteristics can make speaking difficult demonstrator some characteristic of 
spoken language can make oral performance easy as well as in easier difficult:21 
1. Clustering  
Fluent speech is phrasal-not words. Learner can organize their output both 
cognitively and physically ( in breath group) through such clustering. 
2. Redundancy  
The speaker has an opportunity to make meaning cleaner through the 
redundancy of language 
3. Reduce Form 
Contraction, elision, reduce vowel, etc. all forms, especially problem in 
teaching spoke English. 
4. Performance Variable 
One of the advantages of spoken language is that the process of thinking as 
you speak allows you manifest a certain number of performance hesitations, pauses 
backtracking and correction. 
5. Colloquial Language 
Make sure your student’s reasonable well acquainted with the word, idioms, 
and phrases of colloquial language and that they get practice reducing these form. 
6. Rate of Delivery 
Another silent characteristic of fluency is rate of delivery. How to help 
learner achieves acceptable speed along with other attribute of fluency. 
7. Stress, Rhythm, and Intonation 
                                                          
21Brown H. Douglas. Teaching by Principles An Interactive Approach to Language 
Pedagogy, (New York: Prentice Hall, 2001), p.270-271. 
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The stress timed rhythm of spoken English and its intonation patterns 
convey important message. 
 Another statement of problem in speaking also stated by Ur, there are some, 
factors that may affect speaking problem; some of those factors are22: 
1. Inhabitation 
Unlike reading, writing and listening activities, speaking requires some 
degree or real-time exposure to an audience. Learners are often inhibited about 
trying to say things in a foreign language in the classroom: worried about making 
mistakes, fearful of criticism or losing face, or simply shy of the attention that their 
speech a tracts. 
2. Nothing to Say 
Even if they are not inhibited you often hear learners complain that they can 
not think of anything to say: they have no motive to express themselves beyond the 
guilty feeling that they should be speaking.  
3. Low or Uneven Participation 
Only one participant can talk at a time if he or she is to be heard and in a large 
group this means that each one will have only very little talking time. This problem 
is compounded by the tendency of some learner to dominate, while others speak 
very little or not at all.    
 
 
                                                          
22 Penny Ur, A Course in Language Teaching (Cet. I. United Kingdom: University Press, 
1996), p. 121. 
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4. Mother-tongue Use 
Some of  the learners share the some mother tongue, they may tend to use it: 
because is it easier, they  feel unnatural to speak to one another in a foreign 
language, and because they fell less ‘exposed’ if they are speaking their mother 
tongue. If they are talking in small groups it can be quite difficult to get some 
classes-particularly the less disciplined or motivated ones-to keep to the target 
language. 
Based on the explanation by two experts above, it can be concluded that both 
of them have different point of view on the problem of speaking. The first expert 
mentions seven problems in speaking they are; clustering, redundancy, reduce form, 
performance variable, colloquial language, rate of delivery, and stress, rhythm and 
intonation. Meanwhile the second expert mention four different factors, they are 
inhabitation, nothing to say, low or uneven participation and mother tongue use. 
g. Techniques in Teaching Speaking  
All of the four skills (listening, speaking, reading and writing) speaking 
seem inchoately the most important. States some problems that may prohibit the 
students of develop their speaking skill, which is inhibition, lack of ideas shy, low 
participation, and student’s preference to use their mother language.23 Based on 
statement above speaking is important skill that should be mastered by students to 
communicate in English fluently.  
                                                          
23 Ibid.  
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The teachers’ techniques have to make all of the students have the same 
opportunities to speak in the classroom. So the students can practice their speaking 
in the class. It is important for the language teacher to be aware of how much they 
are talking in class so they do not take up all the time that the students can be talking.  
h. The Roles of Teacher in Speaking Class 
Three have particular relevance if teacher are trying to get students to speak 
fluently: 24 
1. Prompter: students sometimes get lost, cannot think of what to say next, or 
in some other way lose the fluency teacher expect of them. However, teacher 
may be able to help them and the activity to progress by offering discrete 
suggestions. If this can be done supportively without disrupting the 
discussion, or forcing students out of role it will stop the sense of frustration 
that some students feel when they come to a “deed end” of language or ideas. 
2. Participant: Teacher should be good animators when asking students to 
produce language. Sometimes this can be achieved by setting up an activity 
clearly and enthusiasm. At other times, however, teachers may want to 
participate in discussions or role-plays themselves. That way they can 
prompt covertly, introduce new information to help the activity along, 
ensure continuing student engagement, and generally maintain a creative 
atmosphere. 
                                                          
24 Jeremy Harmer, op. cit, p. 348. 
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3. Feedback provider: The vexed question of when and how to give feedback 
in speaking activities is answered by considering carefully the effect of 
possible difference approaches. When students are in the middle of a 
speaking activity, over-correction may inhibit them and take the 
communicativeness out of the activity. On the other hand, helpful and gentle 
correction may get students out of difficult misunderstandings and 
hesitations. Everything depends upon our tact and the appropriacy of the 
feedback teacher gives in particulars situation.  
2. Problem solving Method 
a. Definition of Problem Solving Method 
 According to Ormond, problem solving method is using existing 
knowledge and skill to adders an unanswered question or troubling situation25. 
Another definition also stated by Ellis that problem solving is only one type of 
larger category of thinking skills that teachers use to teach students how to think. 26 
Another definition also stated by Hidayat, he states that Problem Solving method is 
a way of presenting the lesson by presenting the material as a starting point the 
discussion of issues to be analyzed and synthesized in an attempt to find a solution 
or answer by the students.27 
Meanwhile Stephen Krulik and Jesse Rudnick in Carson in Problem Solving 
method: A Handbook for Teachers. A problem is “a situation, quantitative or 
                                                          
25 Ormond ,J.E. (2006) Essential of Educational Psychology. Pearson Merrill Prentice 
Hall 
26 Ellis, A.K. 2005. Research on Educational Innovative. (4th  ed). Larchmont NY: Eye on 
Education 
27 Hidayat. 2013. Teaching speaking skill using problem solving method at class tenth of 
SMA Bina Muda Cicalengka. Bandung. STKIP Siliwangi Bandung 
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otherwise, that confronts an individual or group of individuals, that requires 
resolution, and for which the individual sees no apparent or obvious means or path 
to obtaining a solution”28 
Based on some definition above, the researcher can conclude that problem 
solving method is a technique used by the teacher in order that the students can be 
active in studying. It an ongoing activity in which we take what we know to discover 
what we don't know. It involves overcoming obstacles by generating hypo-theses, 
testing those predictions, and arriving at satisfactory solutions.  
b. Teaching English Using Problem Solving Method 
Gorgiladze states that foreign language as a school subject is skill oriented. 
Thus, problem solving method approach applied to it implies different components 
than when it is applied to subject that are knowledge oriented. We believe that 
problem solving in teaching a foreign language means: 1) Avoidance of giving 
ready-made answers in the process of presentation of new grammar and vocabulary, 
involvement of students in the formulation of grammatical rules in elicitation of 
vocabulary meaning from the given example, 2) Ability of students to overcome 
independently the language problem arising in the process of communication, 3) 
Discussing/ solving non professional, every life problem through communication 
in the foreign language., 4) Discussion of the text dealing with problems29.  
Furthermore Doghonadze and Gorgiladze state that to develop the students' 
ability to overcome foreign language problems independently it is necessary to 
                                                          
28 Carson, Jamin. 2007. A Problem With Problem Solving: Teaching Thinking Without 
Teaching Knowledge. The Mathematics Educator 2007, Vol. 17, No. 2, 7–14 
29 Gorgiladze, Problem Approach to Teaching a Foreign Language in the Process of 
Professional Education. Ilia Chavchavadze language Culture University, Tbilisi. Georgian, 2005. 
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spend several lectures on working out their strategies of linguistic problem solving. 
For speaking and writing these strategies involve avoidance and paraphrasing30. 
Step in teaching speaking through problem solving method:31 
1) Understand the problem 
Each student does a different exercise with the other person. 
2) Prepare a settlement plan 
At this stage students are directed to identify the problem, then find the 
right way to solve the problem. 
3) Implement the settlement pla 
The third step, the student can solve the problem by looking at an example 
or from a book, and ask the teacher. 
4) Re-examine the settlement that has been implemented 
Finally, students repeat or check the answers that have been done, then 
students with teachers can conclude and can present in front of the class 
 Problem solving method in teaching speaking skill can lead to self monitoring, 
more confidence in speaking, enjoyment and encourage them to participate more in 
learning32. 
c. Teaching Speaking By Using Problem Solving Method 
                                                          
30 Doghonadze, N and Gorgiladze, G. 2008. Problem solving in teaching foreign 
languages to students of pedagogical departments. IBSU Scientific Journal. 2 (1) 
31  Polya (2002). Model Problem Solving dalam Pembelajaran. Jakarta: Pustaka Buku. 
 
32 Fadilah F. 2015. Teaching Speaking Skills Using Problem Solving Activities. 
Unpublished Thesis of English Education Department Teacher Training And Education Faculty 
State Institute For Islamic Studies (Iain) Salatiga 
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 According to Stephen Krulik and Jesse Rudnick in Carson, there are some 
seeps in problem solving method, the are some steps of doing problem solving 
method, they are read, explore, select strategy, solve, review and extended. Where 
in reading steps the problem solver does this by noting key words, asking oneself 
what is being asked in the problem, or restating the problem in language that he or 
she can understand more easily. The second step, Explore, is when one looks for 
patterns or attempts to determine the concept or principle at play within the 
problem. This is essentially a higher form of step one in which the student identifies 
what the problem is and represents it in a way that is easier to understand. In this 
step, however, the student is really asking, “What is this problem like?” He or she 
is connecting the new problem to prior knowledge. The third step, Select a Strategy, 
is where one draws a conclusion or makes a hypothesis about how to solve the 
problem based on the what he or she found in steps one and two. One experiments, 
looks for a simpler problem, and then conjectures, guesses, forms a tentative 
hypothesis, and assumes a solution. The fourth step is Solve the Problem. Once the 
method has been selected the student applies it to the problem. In this instance, one 
could simply continue the chart in step three until one reached 24 guests. The final 
step, Review and Extend, is where the student verifies his or her answer and looks 
for variations in the method of solving the problem.33 
d. Advantages and Disadvantages of Using Problem Solving Method in 
Teaching Speaking 
 
                                                          
33 Carson, Jamin. 2007. A Problem With Problem Solving: Teaching Thinking Without 
Teaching Knowledge. The Mathematics Educator 2007, Vol. 17, No. 2, 7–14  
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1. Advantages 
 According to Fadilah, using Problem Solving Method in teaching speaking 
has some advantages, they are: Educating students to think systematically, 
Educating students believe themselves, and stimulate the development of student 
thinking progress to complete problems encountered with the right34. It stated by 
Carson that problem solving method enables learners to transfer knowledge, teaches 
creativity because the application of previously learned principles to new situations. 
Another advantages also stated by Doghonadze and Gorgiladze that problem 
solving is an intellectually demanding approach for both teachers and learners. 
2. Disadvantages  
 Carson states that using problem solving method in teaching is a heuristic, 
it depends on knowledge of the problem to be successful. It means that in order to 
speak out, the students should have any knowledge on the topic being discussed35. 
Meanwhile according to Doghonadze and Gorgiladze, problem solving method in 
foreign languages teaching is a time-consuming process both on the teacher's 
(planning, materials selection) and the learner's (arriving at solution) part36. 
Furthermore they say that problem solving is indispensable if we want our learners 
not only to have essential knowledge, which today it is very quickly becomes 
outdated, but also to have the skills to acquire knowledge incessantly. 
                                                          
34 Fadilah F. 2015. Teaching Speaking Skills Using Problem Solving Activities. 
Unpublished Thesis of English Education Department Teacher Training And Education Faculty 
State Institute For Islamic Studies (Iain) Salatiga 
 
35 Carson, Jamin. 2007. A Problem With Problem Solving Teaching Thinking Without 
Teaching Knowledge. The Mathematics Educator 2007, Vol. 17, No. 2, 7–14 
 36 Doghonadze, N and Gorgiladze, G. 2008. Problem solving in teaching foreign languages 
to students of pedagogical departments. IBSU Scientific Journal. 2 (1) 
: 
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C . Conceptual  Framework 
The conceptual framework in this research which is served in the following 
diagram: 
 
 
 
 
 
 
 
Figure 2. Conceptual Framework 
The main component above will be described as follows: 
Input   : It refers to students’ ability in speaking 
Process : The students’ would be given treatment in speaking by using 
problem solving. 
Output : The output is students can speak English by using problem solving. 
CHAPTER III 
RESEARCH METHOD 
 
A. Research Design  
 The research applied a pre experimental design with one group pre test and 
post test design. The comparison between the pre test and post test score depends 
INPUT 
It refers to speaking ability 
 
 PROCESS 
Improving students’ ability in speaking by 
using problem solving 
OUTPUT 
The students’ achievement in speaking skill 
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on the success of the treatment. The design of One Group Pretest-Posttest is as 
follows:  
Table 1 One Group Pretest-Posttest Design 
Pre test Treatment Post test 
O1 X O2 
  
O1 = the result of the pre test 
X = the treatment by using problem solving  method 
O2  = the result of the students post test 
B. Variable of research 
This research consisted of two variables namely Independent Variable and 
Dependent Variable; independent variable is Problem Solving Method and 
Dependent variable is the students’ ability in speaking. 
C. Population and sample 
1.  Population 
The population of this research was the eighth year students of SMPN 14 
Palopo, which consisted of 90 students.  
2. Sample 
The researcher chose one class with purpose is the researcher wants to give 
more opportunities for all of the students to practice their speaking in the class 
without shamelessly and fearlessly, the researcher wanted to make  the students take 
part in speaking. The researcher chose one class VIII.2 it consists of 18 students to 
be sample. 
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D. Instrument of the research 
The instrument that used in collecting data of this research were : 
1. Speaking test 
Speaking test consisted of pre-test and post-test. Pretest used to measure the 
students` speaking ability before treatment was given by the teacher. Posttest was 
used to measure the students speaking performance after giving treatments. 
2. The Questionnaire 
The purpose of questionnaire was to see the students’ response toward the 
use of problem solving. The number of items consistsend of 10 items. The 
questionnaire was provided in liker scale which modified in five alternative answers 
that consists of strongly agree, agree, neutral, disagree and strongly disagree.  
E. Procedure of Collecting Data 
The procedures used in collecting the data were: 
1. Pre-test 
To know students’ ability before giving treatment, the researcher did pre-test. 
in this pre-test, the researcher gave one topic to the students and asked their opinion 
about it. It was done to know the basic ability of the students in speaking. 
2. Treatment 
After giving pre-test, the researcher gave treatment to the students. It is 
expected to improve the students’ accuracy, fluency, and comprehensibility 
speaking. The treatment was carried out in eleventh meetings. 
a. The first meeting, the research explained about greeting and then the 
researcher asked the students to come forward in pair to have conversation 
using greeting expression. After having the conversation, the researcher gave 
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some comment related to the students’ performance and gave reinforcement 
before losing the meeting.  
b. The second meeting, the researcher taught about the expressions of agreement 
and disagreement. Then the researcher asked the students to practice 
conversation using the expression of agreement and disagreement. After 
having the conversation, the researcher gave reinforcement and closed the 
meeting. 
c. In the third meeting, before discussing the next material, the research 
reviewed last meeting’s lesson and the researcher checked the students’ prior 
knowledge about asking for and giving to opinion. After checking students’ 
prior knowledge, the researcher explained the material and asked the students 
to have dialog using the expression of asking for and giving opinion.  
d. The fourth meeting, the researcher reviewed last meeting’s lesson and then  
the researcher  checked the students’ prior knowledge about the expressions 
of asking for and giving opinion and then give more explanation and then 
explained future conditional sentence. Students asked to used those 
expression in sentence and then the researcher gave them one problem “what 
will you do if you have difficult homework to do and why?” to be 
discussed. The researcher asked the students one by one to explain what they 
would do with these cases and then gave reinforcement and closed the 
meeting. 
e. The fifth meeting, the researcher reviewed the last meeting’s material. 
Explained to the students the topic that should be discussed and asked the 
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students to be in partner. The writer continued by explaining some 
vocabularies and expressions relates to the topic (if one of your best friend 
want to borrow money from you and you don’t have any money, what 
will you do and why?) and gave example. Each partner in turn asked her/his 
partner to give problem and the partner explained it and vice verse. The next 
the researcher asked the students randomly to retell his/her partner’s answer 
and then the researcher commented the students’ performance and gave 
reinforcement.  
f. The sixth meeting, the researcher reviewed last meeting’s material and asked 
the students to write one problem on a small paper and submitted it to the 
researcher and the researcher distributed the papers to the students randomly. 
The students were asked to think how to solve the given problem. They could 
discuss it with their friends and then researcher asked the students in turn 
telling how they solve the given problem and why? The other students could 
ask question and then the researcher commented the students’ performance 
and gave reinforcement. 
g. The seventh meeting, the researcher reviewed the last meeting’s material and 
explained to the students the topic to be discussed and asked the students to 
be in partner. The writer continued by explaining some vocabularies and 
expressions relates to the topic (if you can be invisible for one day, what 
will you do?) and gave example. Each partner in turn asked her/his partner 
the given problem and the partner explained it and vice verse. The next the 
researcher asked the students randomly to retell what his/her partner’s answer 
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and then the researcher commented the students’ performance and gave 
reinforcement. . 
h. The eighth meeting, the researcher  reviewed the last meeting’s material and 
then gave problem to the students (you best friend will celebrate her/his 
birth day but you don’t have any money to buy some presents for 
her/him, what will you do?) and asked them randomly on how to solve the 
problem after that. The researcher asked the students to prepare problem and 
then the students were in partner and each partner in turn asked her/his partner 
her/his problem and the partner explained it and vice verse. The next the 
researcher asked the students randomly to retell what his/her partner’s answer 
and then the researcher commented the students’ performance and gave 
reinforcement. 
i. The ninth meeting, the researcher divided the students into some groups and 
gave one problem to the students and asked the students to explain which to 
do first and why (on Sunday your family invite you for picnic while in the 
same time your fiend will have party that you really like). The researcher 
asked the students to discuss it and then each group in turn presenting the 
result of their discussion. The other group could rebut what the group is 
presenting. The researcher concluded the material and gave reinforcement. 
j. The tenth meeting, the researcher reviewed last meeting’s material and told 
the students the topic that would be discussed and asked the students to write 
one problem on a small paper related to the topic and submitted it to They 
could discuss it with their friends and then researcher asked the students in 
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turn telling how they would solve the given problem and why? The other 
students could ask question and then the researcher commented the students’ 
performance and gave reinforcement. 
k. The eleventh meeting, the researcher reviewed last meeting’s material and 
told the students the topic to be discussed. The students were asked to find a 
partner. Each student assigned to find one problem and told the problem to 
his/her partner and the partner explained how to solve it. And then the 
researcher commented the students’ performance and gave reinforcement. 
2. Posttest 
The posttest was done after treatment has conducted. The form of post test 
was the same as the pre test. After giving posttest, the researcher gave them 
questionnaire. The number of questionnaires is 10 questions in positive statement 
with the options: Strongly Agree, Agree, Doubt, Disagree and Strongly Disagree. 
The questionnaires aimed to know students’ responses toward using problem 
solving method to teach speaking.  
F. Technique of Analyzing Data 
In this research, the data of the test was analyzed by using the following 
techniques:  
To analyze the students speaking test, there would be some criteria used by the 
researcher for the students’ score. The criteria were as follow: 
• Accuracy 
• Fluency 
• Comprehensibility 
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These all evaluated used the scoring rubric as follow:  
To analyze the data, the researcher used the following steps : 
1. Speaking Test 
a. Scoring student’s speaking test 
To analyze the data, the research determined the scoring classification which 
includes of Accuracy, Fluency and comprehensibility. Those assesment criteria as 
follows37: 
 
 
 
 
 
Table 3.2 The  Accuracy Criteria 
Rating Accuracy 
6 
Pronunciation is only very slightly influenced by the mother tongue. 
Two or three minor grammatical or lexical errors. 
5 
Pronunciation is slightly influenced by the mother tongue. A few 
minor grammatical and lexical errors but most utterances are correct. 
4 
Pronunciation is still moderately influenced by the mother tongue but 
no serious phonological errors. A few grammatical and lexical errors 
but only one or two major errors causing confusion. 
3 
Pronunciation is influenced by the mother tongue but only a few 
serious phonological and lexical errors, some of which causes 
confusion. 
                                                          
37 J.B Heaton, Writing English Language Test (Ed. 1: New York Inc, 1998), p. 100. 
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2 
Pronunciation seriously influenced by the mother tongue with errors 
causing a breakdown in communication. Many basic and grammatical 
errors. 
1 
Serious pronunciation errors as well as many basic grammatical and 
lexical errors. No evidence of having mastered any of the language 
skills and areas practiced in the course. 
 
Table 3.2 The  fluency criteria 
Rating Fluency 
6 
Speaks without too great and effort with a fairly wide range of 
expression. Searchers for words occasionally but not only one or two 
unnatural paused. 
5 
Has to make an effort at times to search for words. Nevertheless, 
smooth delivery on the whole and only a few unnatural pauseds. 
4 
Although he has made an effort and search for words, they are not too 
many unnatural pauseds. Fairly smooth delivery mostly. Occasionally 
fragmentary but succeeds in conveying the general meaning. Fair 
range expression. 
3 
Has to make an effort for much of the time. Often has to search for the 
desired meaning. Rather halting delivery and fragmentary. Range of 
expression often limited. 
2 
Long paused  while he researcher for the desired meaning. Frequently 
fragmentary and halting delivery. Almost give up making the efforts at 
the time. Limited range of expression. 
1 
Full of long and unnatural paused. Very halting and fragmentary 
delivery. At times gives up making the effort.  Very limited range of 
expression. 
 
Table 3.4 The Comprehensibility criteria 
Rating Comprehensibility 
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6 
Easy for the listener to understand the speaker`s intention and general 
meaning. Very few interruptions or clarification required. 
5 
The speaker`s intention and general meaning are fairly clear. A few 
interruptions by the listener for the sake of clarification are necessary. 
4 
Most of what the speaker says in easy to follow. His intention is always 
clear but several interruptions are necessary to help him to convey the 
message to seek clarification 
3 
The listener can understand a lot of what is said, but he must constantly 
seek clarification. Cannot understand many of the speaker`s more 
complex or longer sentence. 
2 
Only small bits (usually short sentence and phrases) can be understood 
and then with considerable effort by someone who is used to listening 
to the speaker 
1 
Hardly anything of what is said can be understood. Even when the 
listeners makes a great effort interrupts, the speakers is unable to clarity 
anything he seems to have said. 
Beside the technical scoring through six scales above. The following is 
rating scale classification38:  
Table 3.5 Rating scale classification 
Classification Scale Rating 
Excellent 86-100 6 
Very good 71-85 5 
Good 56-70 4 
Fairly good 41-55 3 
Poor 26-40 2 
                                                          
38 Daryanto, Evaluasi Pendidikan (Jakarta PT. Rineka Cipta, 2007).p. 211 
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Very poor 25 1 
 
b. Looking for mean score by using Statistical Product and Service Solution 
program (SPSS) ver.21 for Windows. 
c. Looking for standard deviation by using Statistical Product and Service 
Solution program (SPSS) ver.21 for Windows. 
d. Looking for “t0”, by using Statistical Product and Service Solution program 
(SPSS) ver.21 for Windows. 
1. Analyzing the data of questionnaires. 
a. Analyzing the questionnaire using the following formula:  
P =
Fq
N
× 100%         
          
  
Where: 
P= Rate Persentagethe  
Fq= Frequency of Respondents 
N = Total Sample  
The classification of the students’ response using problem solving in 
teaching 
Table 3.6 Scoring of Questionnaire 
Positive (+) Category 
5 Strongly Agree 
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4 Agree 
3 Uncertain Agree 
2 Disagree 
1 Strongly Disagree 
 
b. Criteria of hypothesis acceptability39 
if t0 ≥ tt : the null hypothesis is rejected 
ift0 ≤ tt : the null hypothesis is accepted 
 
 
 
 
 
CHAPTER IV 
FINDINGS AND DISCUSSIONS 
 
A. Findings 
The findings of this research can be seen to describe the result of the data 
that were analyzed statistically. It comprised of the students’ score in pretest and 
posttest, classification percentage of students score in pretest and posttest, the mean 
                                                          
39 Subana, Rahardi Moestyo. Statistik Pendidikan. (Bandung: Pustaka Setia, 2000). p.179 
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score and standard deviation of the students’ pretest and posttest, and analysis data 
of questionnaires. 
1. The analysis students` speaking score in pretest and posttest 
a. Pretest 
In this section, the researcher has shown the complete score of the students in 
speaking ability (accuracy, fluency, comprehensibility) in pretest, the mean score 
and standard deviation of students, and the rate percentage of students’ score in 
pretest. The researcher would present them in the tables and calculated the score by 
using Statistical Product and Service Solution program (SPSS) ver.21 for Windows. 
 
 
 
 
 
 
Table 4.1 The Scores of Students’ Speaking Skill in Pretest 
 
Respondents          The Aspects of Speaking Skill Rata-
rata 
 Accuracy Fluency Comprehensibility 
R1 2 2 2 2 
R2 1 2 2  1 
R3 1 1 1  1 
R4 1 1 1  1 
R5 1 2 2  1 
R6 2 1 1  1 
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R7 3 2 2  2 
R8 1 1 1  1 
R9 1 2 2  1 
R10 2 2 2  2 
R11 2 2 2  2 
R12 1 1 1  1 
R13 2 2 2  2 
R14 1 1 1  1 
R15 2 2 2  2 
R16 2 2 2  2 
R17 1 1 1  1 
R18 1 1 1  1 
  
 
Speaking skill consisted of three aspects; namely accuracy, fluency and 
comprehensibility. The researcher would present and tabulated the mean score of 
the students speaking ability one by one. All of those would explain by the 
following tables: 
1) Accuracy  
Accuracy is one of the most important aspects to be assessed in speaking test. 
To know the students’ speaking accuracy, the writer will present it in the following 
table.  
Table 4.2 The Score of Students’ Accuracy in Pretest 
Respondents Accuracy 
R1 2 
R2 1 
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R3 1 
R4 1 
R5 1 
R6 2 
R7 3 
R8 1 
R9 1 
R10 2 
R11 2 
R12 1 
R13 2 
R14 1 
R15 2 
R16 2 
R17 1 
R18 1 
  
The mean score of students’ accuracy in pretest have been calculated by 
using Statistical Product and Service Solution program (SPSS) ver.21 for Windows. 
The result can be seen in the table below; 
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Table 4.3 The mean score of students’ accuracy in pretest 
Descriptive Statistics 
  N Range Minimu
m 
Maxim
um 
Sum Mean 
Statistic Statistic Statistic Statistic Statistic Statist
ic 
Std. 
Error 
Accuracy 18 2 1 3 27 1,50 ,146 
Valid N 
(listwise) 
18             
 
 
Table 4.3 illustrates the mean score of accuracy got by the students in the 
pre-test. It can be seen clearly from that table that the mean score is 1.5 and it 
indicates that the speaking ability of the students of SMP 14 Palopo is categorized 
into very poor.  
Table 4.4 The Rate Percentages Score of the Students’ Accuracy in Pretest 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 0% 
Good 4 - 0% 
Average 3 1 5.5% 
Poor 2 7 38.% 
Very Poor 1 10 55.5% 
Total 18 100% 
 
Table 4.4 describes the percentage of the students’ accuracy score in the 
pre-test. It is shown from the table that the most percentage score got by the students 
is 55.55% which is classified into very poor, and none of them are classified into 
good, very good, and excellent.   
2) Fluency 
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The other aspect assessed in speaking test is fluency. It relates to the use of 
pause, whether the students use natural or unnatural pauses in their speaking. The 
tale below will be shown the score got by the students in fluency.  
Table 4.5 The Score of Students’ Fluency in Pretest 
Respondents Fluency 
R1 2 
R2 2 
R3 1 
R4 1 
R5 2 
R6 1 
R7 2 
R8 1 
R9 2 
R10 2 
R11 2 
R12 1 
R13 2 
R14 1 
R15 2 
R16 2 
R17 1 
R18 1 
The mean score of students’ fluency in pretest have been calculated by 
using Statistical Product and Service Solution program (SPSS) ver.21 for 
Windows. The result can be seen in the table descriptive statistic below 
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Table 4.6 The Score of Students’ Fluency in Pretest 
 N Range Minimum Maximu
m 
Sum Mean 
Statisti
c 
Statistic Statistic Statistic Statistic Statisti
c 
Std. 
Error 
Pretest 
18 1 1 2 28 1,56 ,121 
Valid N 
(listwise) 
18       
 
Table 4.6 can be seen that the highest score of students was 2 and the lowest 
score was 1. It also  indicate that the mean score of students’ accuracy in pretest 
was 1,5 and standard deviation error was 0,121 
Table 4.7 The Rate Percentages Score of the Students’ Fluency in Pretest 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 0% 
Good 4 - 0% 
Average 3 - 0% 
Poor 2 10 55,5,% 
Very Poor 1 8 44,4% 
Total 18 100% 
 
Table 4.7 illustrates the rate percentage of the students’ speaking fluency score 
in pre-test. It can be seen clearly from the table that the most score got by the 
students is 2 which is categorized into poor category and it is followed by score 1 
but unfortunately there is no student gets score 3, 4, and 5. It proves that the 
students’ ability in fluency is in the poor category.   
3) Comprehensibility 
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Beside accuracy and fluency, comprehensibility is also one of the important 
aspects that should be included into the assessment of speaking. In this part, the 
writer will present the result of the students’ speaking comprehensibility in pre-test. 
Table 4.8 The Score of Students’ Comprehensibility in Pretest 
Respondents Comprehensibility 
R1 2 
R2 2 
R3 1 
R4 1 
R5 2 
R6 1 
R7 2 
R8 1 
R9 2 
R10 2 
R11 2 
R12 1 
R13 2 
R14 1 
R15 2 
R16 2 
R17 1 
R18 1 
. The following table will present the students’ mean score in speaking 
comprehensibility which has been calculated through Statistical Product and 
Service Solution program (SPSS) ver.21.    
Table 4.9 The Mean Score of Students’ Comprehensibility in pretest  
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 N Range Minimum Maximum Sum Mean 
Statistic Statistic Statistic Statistic Statistic Statis
tic 
Std. 
Error 
Pretest 18 2 1 3 30 1.67 .140 
Valid N 
(listwise) 
18       
 
Table 4.9 can be seen that the highest score of students was 3 and the lowest 
score was 1. It also indicate that the mean score of students’ comprehensibility in 
pretest was  1.67 and standard deviation error is 0.140.  
Table 4.10 The Rate Percentages of Students’ Comprehensibility in Pretest 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 0% 
Good 4 - 0% 
Average 3 1 5,5% 
Poor 2 10 55,5,% 
Very Poor 1 7 38% 
Total 18 100% 
 
Table 4.10 describes the percentage of the students’ speaking comprehensibility 
in the pre-test. It can be seen from the table that most of the students get poor score, 
that is 2 and none of them get score in excellent, very good and good category.  
b. Posttest 
After knowing the students’ score in pre-test, the researcher gave them 
treatment by using problem solving. The results of the students’ score in post-test 
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presented in the following table by dividing them into three aspects, they are 
accuracy, fluency and comprehensibility. 
Table 4.11 The Scores of Students’ Speaking Skill in Post test 
Respondents         The Aspects of Speaking Skill Rata-
rata  Accuracy Fluency Comprehensibility 
R1 3 3 4 3 
R2 2 3 3  2 
R3 2 2 2  2 
R4 2 2 3  2 
R5 2 3 3  2 
R6 4 4 4  4 
R7 4 5 5  4 
R8 2 3 2 2  
R9 3 3 4  3 
R10 3 4 3  3 
R11 3 4 3  3 
R12 2 2 2  2 
R13 4 3 5  4 
R14 2 2 2  2 
R15 3 3 2  2 
R16 3 3 5  3 
R17 2 3 3  2 
R18 2 3 4  3 
 Total  18         
 
In other side, the researcher had classified based on English speaking 
assessments that consisted of accuracy, fluency, comprehensibility and it was 
presented through the table distribution frequency and percentage. It can be seen as 
follows: 
1) Accuracy  
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Accuracy is one of the assessment aspect assessed in this post-test. It relates 
to the use of pronunciation and grammar. For the clear illustration, it illustrated in 
the following table. 
Table 4.12 The Score of Students’ Accuracy in Posttest 
Respondents Accuracy 
R1 3 
R2 2 
R3 2 
R4 2 
R5 2 
R6 4 
R7 4 
R8 2 
R9 3 
R10 3 
R11 3 
R12 2 
R13 4 
R14 2 
R15 3 
R16 3 
R17 2 
R18 2 
 The mean score of students’ accuracy in pretest have calculated by using 
statistical product and Service Solution Program(SPSS) ver.21for windows. The 
result can be seen in the table descriptive statistic below:.  
Table 4.13 The Mean Score of Students’ Accuracy in Posttest 
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 N Range Minimum Maximu
m 
Sum Mean 
Statisti
c 
Statistic Statistic Statistic Statisti
c 
Statistic Std. 
Error 
Posttest 18 2 2 4 48 2.67 .181 
Valid N 
(listwise) 
18       
 
Table 4.13 It can be seen that the students’  accuracy were  4 and the lowest 
score were 2. It also indicates that the mean score of students’ accuracy in posttest 
were 3 and the standard error was 0,181 
Table 4.14 The Rate Percentages Score of Students’ Accuracy in Posttest 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 - 0% 
Good 4 3 16,6% 
Average 3 6 33,3% 
Poor 2 9 50% 
Very Poor 1 - 0% 
Total 18 100% 
This table 4.14 describes the percentage of the students’ speaking accuracy 
score after having treatment. Based on the table 4.14, it the highest percentages of 
the students’ accuracy score is in average category, that is score 3. It means that 
most of the students’ score get improved after the treatment but even so, there is 
still no student is classified into very good and excellent score. 
2) Fluency 
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Another aspect included into students’ speaking assessment in this post-test 
is fluency. It relates to the use of pauses in the speaking. The following table will 
explain clearly about it.  
Table 4.15 The Score of Students’ Fluency in Posttest 
Respondents Fluency 
R1 3 
R2 3 
R3 2 
R4 2 
R5 3 
R6 4 
R7 5 
R8 3 
R9 3 
R10 4 
R11 4 
R12 2 
R13 3 
R14 2 
R15 3 
R16 3 
R17 3 
R18 3 
 
The mean score of students’ fluency in posttest have been calculated by 
using Statistical Product and Service Solution program (SPSS) ver.21 for Windows. 
The result can be seen in the table descriptive statistic below: 
Table 4.16  The Score of Students’ Fluency in Posttest 
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 N Range Minimum Maximum Sum Mean 
Statistic Statistic Statistic Statistic Statistic Statistic Std. 
Error 
Posttest 18 3 2 5 55 3.06 .189 
Valid N 
(listwise) 
18       
 
Table 4.16 can be seen that the highest score of students were 5 and the 
lowest score were 2. It also indicate that the mean score of students’ fluency in the 
posttest is 3,06 and the standard error was 0,189. 
Table 4.17 The Rate Percentages Score of the Students’ fluency in Post test 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 1 5,5% 
Good 4 3 16,6% 
Average 3 10 55,5% 
Poor 2 4 22,2% 
Very Poor 1 - 0% 
Total 18 100% 
Table 4.17 illustrates the percentages of students’ speaking fluency score after 
having treatment. It can be seen that the highest percentage of the score got by the 
students is in average level, that is score 3 then it followed by score 2 and 4. There 
is only one student get score 5 and no one get score 1.    
3) Comprehensibility 
The last aspect to be assessed in this speaking post-test is comprehensibility. 
It relates to how well the speaking produce by the students can be understood by 
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the listener. In this following table, it will be described clearly speaking 
comprehensibility score got by the students.   
Table 4.18 The Score of Students’ Comprehensibility in Post-test 
Respondents Comprehensibility 
R1 4 
R2 3 
R3 2 
R4 3 
R5 3 
R6 4 
R7 5 
R8 2 
R9 4 
R10 3 
R11 3 
R12 2 
R13 5 
R14 2 
R15 2 
R16 5 
R17 3 
R18 4 
The mean score of student comprehensibility in posttest has been calculated 
by using Statistical Product and Service Solution program (SPSS) ver.21 for 
Windows. The result can be seen presented in the table below: 
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Table 4.19 The Mean Score of Students’ Comprehensibility in Posttest 
Descriptive Statistics 
 N Range Minimum Maximum Sum Mean 
Statistic Statistic Statistic Statistic Statistic Statis
tic 
Std. 
Error 
Posttest 18 3 2 5 62 3.44 .232 
Valid N 
(listwise) 
18       
 
Table 4.19 can be seen that the highest score of students were 5 and the 
lowest were 2. It also indicate that the mean score of students’ comprehensibility in 
posttest is 3,44 and the standard deviation error was 0,232  
Table 4.20 The Rate Percentages Score of Students’ Comprehensibility in 
Posttest 
Classification Rating Frequency Percentage 
Excellent 6 - 0% 
Very good 5 3 16,6% 
Good 4 5 27,7% 
Average 3 6 33,3% 
Poor 2 3 16,6% 
Very Poor 1 - 0% 
Total 18 100% 
 
Table 4.20 describes the percentage of the speaking comprehensibility score got 
by the students in post-test. It is clearly illustrated that the highest percentage of the 
score got by the students is in average category, then it is followed by good 
category. Poor and very good categories have the same percentage, that is 16.6% 
and for excellent and very poor category, they also have the same percentage, that 
is 0% since no body are in these categories.  
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1. The Comparison Pretest And Posttest Accuracy 
 In this table the research is comparing the students speaking score in 
accuracy after and before having treatment through problem Solving. 
Table 4.21  The Comparison  mean score in pretest and posttest Accuracy 
Respondents pre test post test 
R1 2 3 
R2 1 2 
R3 1 2 
R4 1 2 
R5 1 2 
R6 2 4 
R7 3 4 
R8 1 2 
R9 1 3 
R10 2 3 
R11 2 3 
R12 1 2 
R13 2 4 
R14 1 2 
R15 2 3 
R16 2 3 
R17 1 2 
R18 1 2 
 
The mean score of students’  in pretest and  posttest has calculated by using 
Statistical Product and Service Solution program (SPSS) ver.21 for Windows. The 
result can be seen presented in the table below : 
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Table 4.22 Paired Samples Statistics 
 
Mean N Std. Deviation Std. Error Mean 
Pair 1 
Pretest 
1.50 18 .618 .146 
Posttest 
2.67 18 .767 .181 
 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 
Pretest & 
Posttest 
18 .868 .000 
The table paired samples statistics of pretest and posttest above can be seen 
that the mean score of students’ speaking ability before (pretest) and after giving 
treatments (posttest) problem solving. Before giving treatments (pretest), the mean 
score was 1.50, besides after giving treatments, the mean score was 2.67 
 The table paired samples correlation of pretest and posttest above can be 
seen that the correlation of the students’ speaking ability before and after treatments 
was 0.868. It means that there was a significant correlation of students’ speaking 
ability in teaching speaking problem solving before and after treatments.   
Table 4.23 The Paired Samples Test of Pretest and Posttest 
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 Paired Differences T df Sig. 
(2-
tailed
) Mean Std. 
Deviati
on 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 1 
Pretest - 
Posttest 
-.1.167 .383 .090 1.351 .976 12.907 17 .000 
The table above can be seen that to(tcount) = 12.907  and df (Degree of 
Freedom) = 17. Base on the table ‘ttable’ standard signification was 0.05 or 5% with 
degree of freedom (df) = 17, the value of tt (ttable) = 2.110
40. Based on the result, it 
concluded that to (tcount) was higher than tt (ttable). 
 
 
2.  The Comparison Pretest And Posttest Fluency 
  In this table the research is comparing the students speaking score in fluency  
after and before having treatment through problem solving method. 
Table 4.24 Table comparison mean score Pretest And Post Test fluency 
Respondents pre test post test 
R1 2 3 
                                                          
40 Sugiyono, Metode Penelitian Kuantitatif, Kualitatif dan R & D, (Bandung : Alfabeta, 
2014), p. 332. 
 
to ≥ tt  =  12.907 ≥ 2.110 
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R2 2 3 
R3 1 2 
R4 1 2 
R5 2 3 
R6 1 4 
R7 2 5 
R8 1 3 
R9 2 3 
R10 2 4 
R11 2 4 
R12 1 2 
R13 2 3 
R14 1 2 
R15 2 3 
R16 2 3 
R17 1 3 
R18 1 3 
  
 The mean score of students’  in pretest and  posttest has calculated by using 
Statistical Product and Service Solution program (SPSS) ver.21 for Windows. The 
result can be seen presented in the table below : 
Table 4.25 Paired Samples Statistics 
 
Mean N Std. Deviation Std. Error Mean 
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Pair 1 
Pretest 
1.56 18 .511 .121 
Posttest 
3,06 18 .802 .189 
 
 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 
Pretest & 
Posttest 
18 .494 .037 
The table paired samples statistics of pretest and posttest above can be seen 
that the mean score of students’ speaking ability before (pretest) and after giving 
treatments (posttest) problem solving. Before giving treatments (pretest), the mean 
score was 1.56, besides after giving treatments, the mean score was 3,06 
 The table paired samples correlation of pretest and posttest above can be 
seen that the correlation of the students’ speaking ability before and after treatments 
was 0.707. It means that there was a significant correlation of students’ speaking 
ability in teaching speaking problem solving before and after treatments.   
 
 
 
 
 
Table 4.26 The Paired Samples Test of Pretest and Posttest 
Paired Differences T df 
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 Mean Std. 
Deviati
on 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Sig. 
(2-
tailed
) Lower Upper 
Pair 1 
Pretest - 
Posttest 
-.1.500 .707 .167 1.852 1.148 9.000 17 .000 
The table above can be seen that to(count) =   9.000 and df (Degree of 
Freedom) = 17. Base on the table ‘table’ standard signification was 0.05 or 5% with 
degree of freedom (df) = 17, the value of tt (table) = 2.110. Based on the result, it 
concluded that to (count) was higher than tt (table). 
 
 
3. The Comparison Mean Score Pretest And Posttest Comprehensibility 
 In this table below the writer is comparing the of students speaking ability 
in comprehensibility and after having treatment  
Table 4.27 Table  comparison  of Pretest and Post Test Comprehensibility 
Respondents pre test post test 
R1 2 4 
R2 2 3 
R3 1 2 
R4 1 3 
R5 2 3 
R6 1 4 
R7 2 5 
R8 1 2 
R9 2 4 
to ≥ tt  =  9.000 ≥ 2.110 
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R10 2 3 
R11 2 3 
R12 1 2 
R13 2 5 
R14 1 2 
R15 2 2 
R16 2 5 
R17 1 3 
R18 1 4 
  
The mean score of students’  in pretest and  posttest has calculated by using 
Statistical Product and Service Solution program (SPSS) ver.21 for Windows. The 
result can be seen presented in the table below : 
 
Table 4.28 Paired Samples Statistics 
 Mean N Std. Deviation Std. Error Mean 
Pair 1 
Pretest 1.67 18 .594 .140 
Posttest 3.28 18 1.074 .253 
 
The table paired samples statistics of pretest and posttest above can be seen 
that the mean score of students’ speaking ability before (pretest) and after giving 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 
Pretest & 
Posttest 
18 .707 .001 
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treatments (posttest) problem solving. Before giving treatments (pretest), the mean 
score was 1.67, besides after giving treatments, the mean score was 3.28 
 The table paired samples correlation of pretest and posttest above can be 
seen that the correlation of the students’ speaking ability before and after treatments 
was 0.707. It means that there was a significant correlation of students’ speaking 
ability in teaching speaking problem solving before and after treatments.   
Table 4.29 The Paired Samples Test of Pretest and Posttest 
 
 Paired Differences T df Sig. 
(2-
tailed
) 
Mean Std. 
Deviati
on 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
Pair 1 
Pretest - 
Posttest 
-.1.611 .778 .183 1.998 1.224 8.791 17 .000 
The table above can be seen that to(tcount) = 8.791 and df (Degree of 
Freedom) = 17. Base on the table ‘ttable’ standard signification was 0.05 or 5% with 
degree of freedom (df) = 17, the value of tt (ttable) = 2.110. Based on the result, it 
concluded that to (tcount) was higher than tt (ttable). 
 
 
 
 
 
In this table below, the research explain the result of students speaking 
ability in the pretest and posttest 
to ≥ tt  =  8.791 ≥ 2.110 
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Table 4.30 The respondents result and mean score in pre-test and post test 
Respondents pre test post test 
R1 2 3 
R2 1 2 
R3 1 2 
R4 1 2 
R5 1 2 
R6 1 4 
R7 2 4 
R8 1 2 
R9 1 3 
R10 2 3 
R11 2 3 
R12 1 2 
R13 2 4 
R14 1 2 
R15 2 2 
R16 2 3 
R17 1 2 
R18 1 3 
 
The mean score of students’ in posttest has calculated by using Statistical 
Product and Service Solution program (SPSS) ver.21 for Windows. The result can 
be seen presented in the table below : 
Table 4.31 The Mean Score and standard deviation of pretest and post test  
Descriptive Statistics 
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 N Minimu
m 
Maximu
m 
Sum Mean Std. 
Deviation 
Pretest 18 1.00 2.00 25.00 1.39 .118 
Posttest 18 2.00 4.00 48.00 2,67 .181 
Valid N 
(listwise) 
18 
     
  
Table 4.22 above describes the mean score and the standard deviation of the 
speaking pre-test and post-test.  It proves from the test that after having treatment 
for twelve meetings, the students speaking skill improves. The improvement can be 
seen from the mean score of the pre-test and post-test, where in pre-test, it is 1.39 
then it improves into 2.67. It means that the students’ achievement improves 1.28 
point. It is also illustrated from the test that the standard deviation of the pre-test 
is .118 meanwhile the standard deviation of post-test is .181.  
For looking whether the pretest and posttest is significantly different and to 
know acceptability of the hypothesis of this research, the researcher used ttest 
analysis and calculated it by using Statistical Product and Service Solution program 
(SPSS) ver.21 for Windows. The result could be seen as follows:  
 
 
 
 
Table 4.32 Paired Samples Statistics 
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 Mean N Std. Deviation Std. Error Mean 
Pair 1 
Pretest 
1.39 18 .502 .118 
Posttest 2.67 18 .767 .181 
 
Paired Samples Correlations 
 N Correlation Sig. 
Pair 1 
Pretest & 
Posttest 
18 .510 .031 
The table paired samples statistics of pretest and posttest above can be seen 
that the mean score of students’ speaking ability before (pretest) and after giving 
treatments (posttest) problem solving. Before giving treatments (pretest), the mean 
score was 1.39, besides after giving treatments, the mean score was 2.67 
 The table paired samples correlation of pretest and posttest above can be 
seen that the correlation of the students’ speaking ability before and after treatments 
was 0.510. It means that there was a significant correlation of students’ speaking 
ability in teaching speaking problem solving method before and after treatments.   
 
 
 
 
 
Table 4.33 The Paired Samples Test of Pretest and Posttest 
Paired Differences t df 
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 Mean Std. 
Deviati
on 
Std. 
Error 
Mean 
95% 
Confidence 
Interval of the 
Difference 
Sig. 
(2-
tailed
) 
Lower Upper 
Pair 1 
Pretest - 
Posttest 
-.1.278 .669 .158 1.611 .945 8.102 17 .000 
The table above can be seen that to(tcount) = 8.102 and df (Degree of 
Freedom) = 17. Base on the table ‘ttable’ standard signification was 0.05 or 5% with 
degree of freedom (df) = 17, the value of tt (ttable) = 2.110
41. Based on the result, it 
concluded that to (tcount) was higher than tt (ttable). 
 
 
Base on paired of the sample statistic and sample test above, we know that 
null hypothesis is rejected and alternative hypothesis is accepted. It means that 
problem solving improves students’ speaking ability at SMPN 14 Palopo.  
4.  Analysis of Questionnaires 
To get data of students’ response in learning speaking by Problem Solving, 
the researcher made questionnaire that consisted of 10 items. To find out the 
percentage of students in questionnaire assessment by using formula below: 
P =  
𝑓
𝑛
 x100%  
  
where: 
                                                          
41 Sugiyono, Metode Penelitian Kuantitatif, Kualitatif dan R & D, (Bandung : Alfabeta, 
2014), p. 332. 
 
to ≥ tt  =  8,102 ≥ 2.110 
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P = the percentage from students’ response42 
F = the frequency 
N = Number of students 
The results and the percentages of students’ score could be seen by following tables: 
Table 4.34 Problem solving method is effective in improving students’ 
speaking ability 
Item of Choice Frequency Percentage 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
13 
5 
- 
- 
- 
72.22% 
27.77% 
0% 
0% 
0% 
Total 18 100% 
 
Table 4.25 describes the students’ response on the effectiveness of problem 
solving method in improving students’ speaking ability. It clearly states that there 
are 13 (72.22%) students choose strongly agree and 5 (20%) students choose agree, 
but there is no students choose neutral, disagree, and sternly disagree. It means that 
most of students strongly agree that their speaking ability is effectively improve 
through problem solving method.  
 
 
                                                          
42 Husaini Umar and R. Purnomo Setiadi Akbar, Pengantar Statistik in Indar Susanti Thesis 
“The Influence of Attending English Course toward English Speaking Skill at the Eight Year Students 
of SLTPN 8 Palopo”. (Palopo: Sekolah Tinggi Agama Islam Negeri, 2007), p. 30. 
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Table 4.35 Problem Solving method can improve the students’ speaking 
fluency 
Item of Choice Frequency Percentage 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
4 
13 
1 
- 
- 
22.2% 
72.2% 
5.5% 
0% 
0% 
Total 18 100% 
 
Table 4.26 above illustrates the students’ response on the use of problem 
solving as method which can improve students’ speaking fluency. It shows that 
there are 4 students (22.2%) students choose strongly agree, 13 (72.2%) choose 
agree, and there is only 1 (5.5%) choose neutral, but none of them choose disagree 
and strongly disagree. It can be concluded from the table that most of students agree 
that their speaking ability can be improved through problem solving method.   
Table 4.36 The students are happy learning speaking through Problem 
Solving  method 
Item of Choice Frequency Percentage 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
9 
9 
- 
- 
- 
50% 
50% 
0% 
0% 
0% 
Total 18 100% 
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Table 4.27 indicates that there are 9 students (50%) strongly agree that 
learning through problem solving method ca make them happy, and there are also 
9 students (50%) chose agree, but none of them choose neutral, disagree, and 
disagree. 
Table 4.37 Students like learning speaking through problem solving method 
Item of Choice Frequency Percentage 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
4 
12 
2 
- 
- 
22.22% 
66.66% 
11.11% 
0% 
0% 
Total 18 100% 
 
Table 4.28 above illustrates how the students like the use of problem solving 
method in teaching speaking. It shows that there are 4 (22.22%) students choose 
strongly agree, 12 (66.66%) students choose agree and there are 2 (11.11)% 
students choose neutral but none of them choose disagree and strongly disagree. So 
it can be concluded from the tale that most of the students like learning speaking by 
using problem solving method.  
Table 4.38 Students are easy to study speaking through problem solving 
method 
Item of Choice Frequency Percentage 
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Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
12 
4 
2 
- 
- 
        66.66% 
22.22% 
33.33% 
0% 
0% 
Total 18 100% 
 Table 4.29 above describes about the students response on how easy they 
are studying speaking by using problem solving method. It can be seen from that 
table that there are 12 (66.66%) students choose strongly disagree, 4 (22.22%) 
students choose agree and there are 2 (33.33%) students choose neutral but no one 
choose disagree and strongly disagree. It means that most of the students feels easy 
to study speaking through problem solving method.  
Table 4.39 Using problem solving method can improve students’ 
comprehension to the topic being discussed  
Item of Choice Frequency Percentage 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
3 
11 
3 
1 
- 
16.66% 
61.11% 
16.66% 
5.55% 
0% 
Total 18 100% 
 
Table 4.30 illustrates about the students response on the effectiveness of 
problem solving in improving students’ speaking comprehensibility. It can be seen 
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from that table that there are 3 (16.66%) students choose strongly agree, 11 
(61.11%) choose agree, there are 3 (16.66%) choose neutral, there is 1 (5.55%) 
choose disagree but nobody choose strongly disagree. It proves that students 
dominantly agree if the use of problem solving method can improve their speaking 
comprehensibility. 
 
 
Table 4.40 Students’ pronunciation and grammar can be better through the 
use of problem solving method 
stem of Choice Frequency Percentage 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
9 
7 
1 
1 
- 
50% 
38.88% 
5.55% 
5.55% 
0% 
Total 18 100% 
 
Table 4.31 illustrates about students response on how problem solving 
method make students’ pronunciation and grammar getting better. It shows that 
there are 9 (50%) students choose strongly agree, 7 (38.88%) students choose agree, 
1 (5.55%) student chooses neutral and there is also 1 (5.55%) student chooses 
disagree but none of them choose strongly disagree. It means that students 
dominantly strongly agree if the use of problem solving method can improve their 
pronunciation and grammar to be better.  
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Table 4.41 Problem solving method can facilitate the students to practice 
their speaking  
Item of Choice Frequency Percentage 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
7 
7 
3 
1 
- 
38.88% 
38.88% 
16.66% 
5.55% 
0% 
Total 18 100% 
 
Table 4.32 illustrates students’ response on problem solving method  can 
facilitate them to practice their speaking. It shows that there are 7 (38.88%) students 
choose strongly agree, 7 (38.88%) students choose agree, 3 (16.66%) students 
choose neutral and there is 1 (5.55%) student chooses disagree but none of them 
choose strongly disagree.  
Table 4.42 Using problem solving method can improve students’ English 
vocabularies 
Item of Choice Frequency Percentage 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
8 
7 
- 
2 
1 
44,44% 
38,88% 
0% 
11,11% 
5.55% 
Total 18 100% 
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Table 4.33 above describes about the students response on “students English 
vocabularies can be improved through the use of problem solving method” It can 
be seen from that table that there are 8 (44.44%) students choose strongly disagree, 
7 (38.88%) students choose agree, there are 2 (11.11%) students choose disagree, 
and there is 1 (5.55%) but no one choose neutral. It means that most of the students 
feel that the use of problem solving method in teaching speaking can improve their 
English vocabularies.  
Table 4.43 Students’ motivation in learning English speaking can improve 
through the use of problem solving method 
Item of Choice Frequency Percentage 
Strongly Agree 
Agree 
Neutral 
Disagree 
Strongly Disagree 
9 
9 
- 
- 
- 
50% 
50% 
0% 
0% 
0% 
Total 18 100% 
Table 4.34 above indicates the use o problem solving in teaching English 
speaking can improve students’ motivation. It can be seen that there are 9 (50%) 
students strongly disagree, and there are also 9 (50%) choose agree, but no student 
choose neutral, disagree and strongly disagree.   
Table 4.44 The List of Students’ questionnaires score  
No. Res. 
Number of Items 
Score 1 2 3 4 5 6 7 8 9 10 
1 R1 5 5 5 5 5 4 5 4 5 5 48 
2 R2 4 4 4 4 4 3 5 3 4 4 39 
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3 R3 5 4 4 4 3 4 2 5 1 4 36 
4 R4 5 3 4 4 5 5 5 5 4 5 45 
5 R5 4 4 5 4 4 4 4 4 4 4 41 
6 R6 5 4 5 4 5 4 4 5 5 4 45 
7 R7 5 5 5 5 5 4 5 5 5 5 49 
8 R8 5 4 5 3 5 3 4 5 2 5 41 
9 R9 5 4 5 4 5 4 5 4 5 5 46 
10 R10 4 4 4 4 4 4 4 4 4 4 40 
11 R11 4 5 4 4 5 4 4 5 4 4 43 
12 R12 5 4 5 3 5 3 4 3 5 4 41 
13 R13 4 4 4 4 4 4 4 4 4 4 40 
14 R14 5 4 5 5 5 5 5 4 5 5 48 
15 R15 5 5 5 5 5 4 5 4 4 5 47 
16 R16 5 4 4 4 5 5 5 5 5 4 46 
17 R17 5 4 4 4 5 4 5 3 5 5 44 
18 R18 5 4 4 4 3 2 1 2 2 5 32 
TOTAL   18 85 75 81 74 82 70 76 74 73 81 771 
Based on the table 4.35, by totaling the score of the students’ answering toward 
the statements in questionnaire that was given to the students, it could be concluded 
that the lowest score is 32 and the highest score is 49. To make the table distribution 
frequency, the researcher used the single data of table distribution frequency that 
was most of the score frequent more than one. The way that was needed to do, that 
was: 
1. Looking for the highest score (H) and the lowest score (L) from the data that 
was got, it can be seen that H=49  and L=32. After  knowing the score of H and L, 
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the researcher arranged the score of students’ interest from up to down, it started 
from the highest score successively until the lowest score in the first column of table 
distribution frequency. 
2. Students’ response Classification score. 
Table 4.45 The response Classification score 
category 
Number of Items 
1 2 3 4 5 6 7 8 9 10 
Strongly Agree 13 4 9 4 12 3 9 7 8 9 
Agree 5 13 9 12 4 11 7 7 7 9 
Uncertain agree - 1 - 1 2 3 - 3 - - 
Disagree - - - - - - 1 1 2 - 
Strongly 
disagree 
- - - - - - 1 - 1 - 
Total 18 18 18 18 18 18 18 18 18 18 
 
The questionnaires is the improvement of the students’ motivation in learning 
English speaking through problem solving method. It means that the problem 
solving method was effective in improving students’ speaking ability. Most of the 
students were agree, relax, happy and enjoyed learning speaking by using problem 
solving method. The students have very positive response to the use of problem 
solving method in teaching speaking. 
B. Discussion 
In this part, the researcher presents the discussion of the data based on the 
findings. The researcher discuss the effectiveness of problem solving method in 
teaching speaking to the eighth year students of SMP Negeri 14 Palopo and how 
the students respond on the use of problem solving method in teaching speaking.   
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1. The effectiveness of problem Solving method in teaching speaking 
In this research, the researcher treated the students for eleventh  meetings. 
On the first meeting, the researcher didn’t directly use problem solving method 
since based on the result of the pre-test, the students’ score was very poor and most 
of them didn’t have good self confidence to speak. They are also very difficult in 
pronunciation, they spoke unnatural and what they said was meaningless. The 
researcher taught them greeting and asked them to practice it but most of them were 
shy to practice and they needed more time to prepare for the practice. On the second 
meeting, the researcher taught them self introduction and asked them to practice as 
well as motivated them. On the third day, the researcher asked students’ 
understanding about asking for and giving opinion but it seemed it was very 
unfamiliar for them, so the researcher taught them about it and practiced it in 
conversation form. On the fourth meeting the researcher taught them agreement and 
disagreement since this expression is also needed in problem solving method. From 
the first to the fourth meeting, their bravery to speak was getting better but even so, 
their accuracy, fluency and comprehensibility is still in problem. 
The researchers started teaching the students using problem solving method 
on the fifth meeting until the eleventh meeting. During these meetings, the 
researcher gave some problems to the students and asked them to speak out how to 
solve the problem, but it needed hard working to force them to speak. When they 
were given topic to be solved, they need more time to think about it and write them 
down on the paper and then read them when they are asking to speak out the solution 
even sometimes they didn’t have something to say and if they spoke, most of them 
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used their mother tongue (bahasa Indonesia). They were also still very difficult in 
pronunciation. These problems support the theory proposed by  Ur  (1996) that 
some factors may affect speaking problems, two of them were nothing to say and 
they used mother tongue. This problem also supported the theory proposed by 
Carson (2007) that one of the disadvantages of using problem solving method in 
teaching is it depends on how well the students’ knowledge about the problem being 
discussed. 
Based on the finding, it is found that most of the students get very poor score 
in the pre-test. From three aspect assessed, the lowest score is accuracy where most 
of the students get score 1 in this aspect which classified into very poor. It is then 
followed by fluency. In fluency, most of the students get score 2, it is higher one 
point than accuracy. In comprehensibility, most of the students get score 2 but if we 
compare to those two aspects assessed before, comprehensibility is the highest on 
since in comprehensibility, score 3 is appeared. After looking all the assessed 
aspects, then it can be concluded that in the pre-test, students’ ability in speaking is 
categorized into very poor. The problem might affect this low score caused by some 
factors, they are the students have very limited basic vocabulary, no idea on the 
given problem, and they have no self confidence in practicing.  
After having treatment for eleventh meetings, students’ speaking ability is 
improved about 1.28. In the post-test, accuracy is still the lowest from three aspects 
assessed. In accuracy most of students get score 2, it means that it improves one 
point from the pre-test. Fluency also improves one point, from score 2 to score 3and 
so is comprehensibility. In post-test, there are some students get score 4 and so is 
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comprehensibility. There is also one student get score 5 in fluency and three 
students get score 5 in comprehensibility. But even so, comprehensibility is still the 
highest one since the number of student who get score 5 is more than in fluency. It 
means that the students speaking get improvement after giving treatment through 
problem solving method. 
Even though it improves, there still some students’ score are in the poor 
category, since the students still have low vocabulary mastery even they don’t have 
enough basic vocabularies and it caused them difficult in speaking. In the pre-test, 
none of the respondent is in good, very good and excellent category but after the 
treatment, all of the respondents get improvement and even there are three students 
are in good category, those are R6, R7, and R13. The improvement also can be seen 
from the students’ mean score in pre-test and pot-test, where the pre-test is 1.39 and 
improves into 2.7. 
The other thing which may cause them low in speaking skill is they do not 
have good confidence to speak. It based on the researcher observation during the 
treatment. This case contrary to the findings of Fadilah (2015) in her research, 
where she found that problem solving in teaching speaking skill can make the 
students more confidence in speaking. 
It can also be concluded that from the to of the three speaking aspects assessed, 
accuracy is the highest (to ≥ tt  =  12.907 ≥ 2.110) then it is followed by fluency (to 
≥ tt  =  9.000 ≥ 2.110 ) and the last one is comprehensibility (to ≥ tt  =  8.781 ≥ 2.110). 
2. Students’ response on the use of problem solving Method 
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To know students’ response on the use of problem solving method in teaching 
English speaking, the researcher used questionnaires which consist of ten (10) 
items. The first items is asking about the  students’ response on the effectiveness of 
problem solving method in improving students skills and most of students strongly 
agree to this statement. This result is relevant to the students’ mean score in the pre-
test and post-test, where the students’ mean score improve from 1,39 to 2,67. it 
means that it improves 1,278. This result is similar to the research held by Hidayat 
(2010), where he found that teaching speaking skill using problem solving method 
increased the students’ speaking skill. 
The second questionnaire is about whether the use of problem solving 
method  helps students to improve their speaking fluency and most of the students 
agree about this statement. This finding is similar to what happened during the 
treatment even though their speaking fluency is still in average category, but at least 
it improved from 1,56   to 3,06.  
The third and the fourth questionnaires are about the students’ enjoyment and 
like through the use of problem solving method in teaching speaking. Referring to 
the enjoyment, some of the students strongly agree and some others agree about it. 
This result is relevant to the fourth statement about students’ like, where most of 
them like to use problem solving in learning speaking. This result supports the 
finding of Fadilah (2015) research finding, where she found that problem solving 
in teaching speaking skill can lead to students’ enjoyment and encourage them to 
participate more in learning. 
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During the treatment, it is difficult to make the students speak out their mind 
related to the given topic. It makes the researcher concludes that it is not easy for 
them to speak but this reality doesn’t support the students’ choice in the fifth item 
of the questionnaire, where most of them strongly agree that problem solving make 
them easy to study speaking.  
Students’ comprehensibility through the use of problem solving method in 
teaching speaking is one of the aspects included into the questionnaires. In this item, 
a few students said agree to it and this statement is supported by the improvement 
of the students’ comprehensibility score from pre-test to the post-test, where it 
improved from 1,67 to 3.44. it means that it improves 1,77 point. This case is also 
relevant to the treatment, where at the first, some students were difficult to 
understand the given topic but gradually it improved. They could understand easily 
the problem given by the researcher even though the solution of the problem was 
difficult for them.  
The other aspect included into the questionnaires is students’ speaking 
accuracy through the use of problem solving. In this case some of the students 
strongly agree that problem solving method makes their pronunciation and 
grammar to be better even though there was one of them disagree about it. If we 
compare to the result of the students in post-test, it improved but it is the lowest 
score from tree components assessed and it also in the average category.  
Facilitating students to practice their speaking through problem solving is also 
included into the questionnaires. In this case, there were seven students strongly 
agree and there were also seven students agree, but there were three students chose 
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neutral and one chose disagree. The researcher assumed that those four students felt 
so since in the treatment they didn’t pay more attention to the learning process and 
it is proved by the score they got in pre-test and post-test, where three of these four 
students got low score in pre-test and post-test.  
In relation to the improvement of the students’ vocabulary through problem 
solving, it is also included into this questionnaire. In this item, some students  were 
strongly agree and disagree about it and according to the researcher assumption, 
those students stated so since in the treatment there were some new vocabularies 
given to them.  
The last item of the questionnaires is the improvement of the students’ 
motivation in learning English speaking through problem solving. Related to this 
item, none of the students choose neutral, disagree, and disagree but they choose 
strongly agree and agree. What happened in the treatment proved this students 
choice, where in the treatment the researcher noticed that the students were 
motivated in learning after having some treatment even though they were still lack 
of confidence.   
Based on the result of the questionnaires, the researcher conclude that the 
students have very positive response to the use of problem solving method in 
teaching speaking since the mean score of the questionnaires is 85.66. In conducting 
the treatment, there were some procedures that the researcher didn’t apply 
effectively since the students’ comprehending didn’t support it. Those procedures 
are reading, review and extended. So it is suggested to the future researchers who 
are interested in doing research related to this topic to apply them all in the treatment 
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and to apply this method to the students who have speaking basic skills since in this 
research the students who were treated through problem solving have not had basic 
speaking and it makes some difficulties for the researcher in the treatment process.  
 
 
 
 
 
 
 
 
CHAPTER V 
CONCLUSION AND SUGGESTION 
A. Conclusions  
1. The use of problem  solving  method  is  effective in improving  students’ 
speaking ability at the SMPN 14 Palopo. From this result, the researcher interpreted 
that to (tcount) was higher than tt (ttable) as follows 8.102 > 2.110. It means that H1 was 
accepted and H0 was rejected. 
2. The students’ use of problem solving method in learning English speaking 
to the eighth years students of SMP Negeri 14 Palopo is very positive, where the 
students  in learning speaking skill felt enjoyment, relax, happiness, and   problem 
solving  method can encourage the students to participate in learning  speaking. 
B. Suggestions 
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Related to the conclusion above, the research gives some suggestion as 
follows:  
1. Teacher : It is suggested to the teacher in order to use problem solving as 
method in teaching speaking, but it is recommended to apply it to the students who 
have had basic speaking skill, so it will not take time. 
2. Students : They can use problem solving method as a method to improve 
their speaking ability and they should be brave to practice speaking. 
3. The next researcher: for those who are interested to conduct research on 
problem statement, it is suggested to apply it to the students who have basic 
speaking language skill and they can also apply it to other skills like writing. 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Satuan Pendidikan   : SMP Negeri 14 Palopo 
Mata Pelajaran          : Bahasa Inggris 
Kelas/semester  : VIII/B 
   Materi Pokok  : Ungkapan sapaan (greeting)  
Alokasi Waktu             : 2X40 menit 
 
 Standar Kompotensi  :  
Mengungkapkan makna  dalam dalam percakapan 
transaksional dan interpersonal lisan pendek 
sederhana untuk berintraksi dalam konteks 
kehidupan sehari-hari 
 Kompotensi Dasar  :   
1.1 Mensyukuri kesempatan dapat mempelajari 
bahasa Inggris sebagai bahasa pengantar 
84 
 
komunikasi internasional yang diwujudkan dalam 
semangat belajar. 
2.1 Memahami fungsi sosial, struktur teks, dan 
unsur kebahasaan pada ungkapan sapaan, serta 
responnya, sesuai dengan konteks penggunaannya. 
 Indikator  :  
 1.1Mengidentifikasi struktur teks ungkapan sapaan 
dan responnya 
   1.2 membuat teks dialog yang mengandung 
ungkapan sapaan  
 Aspek skill  :  Speaking 
 Tujuan Pembelajaran : Pada akhir kegiatan pembelajaran siswa 
diharapkan dapat ; 
1. Mengidentifikasi struktur teks ungkapan 
sapaan dan responnya. 
2.  Menggunakan ungkapan sapaan dan 
responya dalam percakapan. 
 Materi Pembelajaran   
Teks lisan untuk  sapaan dan responnya 
Struktur teks 
No Ungkapan Respon 
1 Good Morning 
Good afternoon, etc. 
Good morning 
Good afternoon, etc. 
2 How are you? 
How is life? 
How are you getting on?, etc. 
I am fine, thank you 
I am very well 
 
Contoh Dialogue: 
Niar : Good morning ( selamat pagi) 
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Yana : Good morning niar ( selamat pagi niar) 
Niar :  How are you ( Apa kabar) 
Yana :  I fine, and you 
Niar : fine   
 
 Langkah-langkah Kegiatan Pembelajaran  
a. Pendahuluan  (10 menit) 
1. Orientasi/Persiapan :Berdoa sebelum pembelajaran dimulai dipimpin 
oleh salah seorang siswa. 
2. Motivasi 
3. Apersepsi 
b. Kegiatan inti (60 menit) 
1. Siswa mendengarkan dialog tentang ungkapan sapaan yang 
diperagakan oleh model. 
2. Siswa mengikuti dialog tentang ungkapan sapaan yang diperagakan 
oleh model. 
3. Siswa menirukan dialog tentang ungkapan sapaan yang diperagakan 
oleh model. 
4. Siswa mempraktikkan dialog (simulasi) di depan kelas. 
5. Guru membagi siswa kedalam 4 kelompok. 
6. Masing-masing kelom[pok mengidentifikasi struktur teks tentang 
ungkapan sapaan dalam teks dialog. 
c. Penutup (10 menit) 
1)resume dibuat oleh siswa dipandu oleh guru. 
2)pemberian tugas/PR 
  Sumber belajar 
o Buku teks yang relevan dan alat media lain yang dapat membantu 
dalam proses  pembelajaran. 
 Penilaian 
Indikator Pencapaian Kompetensi 
Teknik 
Penilaian 
Bentuk Instrumen 
1.Bertanya dan menjawab tentang 
ungkapan sapaan 
2.Bertanya dan menjawab tentang 
menyatakan Ungkapan sapaan 
Unjuk kerja 
Uji petik berbicara 
Bermain peran 
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Rubrik Penilaian 
Element Score 
Accuracy 100 
Fluency 100 
Comprhensibility 
 
100 
 
 
 
 
Standard:      
Classification scale Rating 
Excellent 86-100 6 
Very Good 71-85 5 
Good 56-70 4 
Fairly Good 41-55 3 
Poor 26-40 2 
Very Good 25 1 
              
  
Agustus 2017 
Guru Mata Pelajaran Bhs.Inggris     Mahasiswa 
 
Hasan S.Pd        Megawati 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Nama sekolah                 : SMP NEGERI 14 PALOPO 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester  : VIII.b 
Standar Kompetensi : 3.  Mengungkapkan makna dalam percakapan 
transaksional dan interpersonal lisan pendek 
sederhana untuk berinteraksi dalam konteks 
kehidupan sehari-hari 
Kompetensi Dasar : 3.2  Mengungkapkan makna dalam percakapan 
transaksional (to get things done) dan interpersonal 
(bersosialisasi) pendek sederhana dengan 
menggunakan ragam bahasa lisan secara akurat, 
lancar dan berterima untuk berinteraksi dalam 
konteks kehidupan sehari-hari yang melibatkan 
tindak tutur: meminta, memberi, menolak jasa 
Jenis teks  : transactional/interpersonal 
Tema   : Ungkapan setuju dan tidak setujuh 
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Aspek/Skill  : Berbicara 
Alokasi Waktu  : 2 x 40 menit  
1. Tujuan Pembelajaran 
Pada akhir pembelajaran, siswa dapat merespon makna dalam: 
 Bertanya dan menjawab tentang setuju dan tidak setuju. 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
2. Materi Pembelajaran 
a. Penjelasan ungkapan agree and disagree 
Agree and disagree is expression toward our ideas or statements tht usully 
we gave in our life. As we know that people arund us sometimes 
agree/disagree with theses ideas or statement. 
       Contoh ungkapan agree and disagree: 
 Agreement; 
- I agree with you 
- That’s to true 
- That’s for sure 
- You’re absolutely 
- I’m afraid I agree with… 
Disagreement 
- I not agree with you 
- That’s not always true 
- That’s not always the case 
- No, I’m nit so sure about that 
 
3. Metode Pembelajaran: practice 
4. Langkah-langkah Kegiatan 
 
A. Kegiatan Pendahuluan 
Apersepsi :  
 Greeting and praying 
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 Calling the roll 
 Tanya jawab tentang Materi yang akan dibahas 
Motivasi : 
 Menjelaskan pentingnya materi yang akan dipelari berikut kompetensi 
yang harus dikuasi siswa 
B. Kegiatan Inti 
  Pertemuan satu sd kedua  
 Menjelaskan tentang agree and disagree 
 Memberikan contoh ungkapan agree and disagree beserta contoh dialog. 
 Membagi siswa menjadi kelompok, 1 kelompok terdiri dari dua orang 
 Membuat siswa dapat membuat dialog agree and disagree 
 Memfasilitasi peserta didik untuk menyajikan hasil kerja individual 
maupun kelompok 
 Meminta siswa mempersentasekan dialog yang mereka bua sendiri 
didepan kelas. 
 Guru bertanya jawab tentang hal-hal yang belum diktahui siswa  
C. Kegiatan Penutup  
 bersama-sama dengan peserta didik dan/atau sendiri membuat 
rangkuman/simpulan  pelajaran; 
 melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah 
dilaksanakan secara konsisten dan terprogram; 
 menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
 
5. Sumber belajar 
Scrip percakapan 
 
6. Penilaian 
Indikator Pencapaian 
Kompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ Soal 
3.Bertanya dan 
menjawab tentang  
setuju dan tidak setuju 
Unjuk 
kerja 
Uji petik 
berbicara 
Bermain 
peran 
Create a dialogue based on the 
role cards and perform it in 
front of the class 
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* 
 
a. Pedoman Penilaian\ 
Jumlah skor maksimal keseluruhan 100  
 
Rubrik Penilaian 
Element Score 
Accuracy 100 
Fluency 100 
Comprhensibility 100 
 
 
 
Standard:      
Classification Scale Rating 
Excellent 86-100 6 
Very Good 71-85 5 
Good 56-70 4 
Fairly Good 41-55 3 
Poor 26-40 2 
Very Good 25 1 
              
  
 Agustus 2017 
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Nip.19670409 198903 1 103 
RENCANA PELAKSANAAN PEMBELAJARAN 
 
Satuan Pendidikan   : SMP Negeri 14 Palopo 
Mata Pelajaran          : Bahasa Inggris 
Kelas/semester  : VIII/B 
   Materi Pokok  : Asking and giving opinion  
   Aspek Skill : Speaking 
Alokasi Waktu             : 2X40 menit 
 
 Standar Kompotensi   
- Mengungkapkan makna  dalam teks percakapan transaksional dan 
interpersonal resmi dan berlanjut  dalam konteks kehidupan sehari-hari 
 Kompotensi Dasar  :   
-  Mengungkapkan makna dalam percakapan transaksional (to get thinks 
done) dn interpersonal (bersosialisasi) resmi dan berlanjut dengan 
menggunakan ragam bahasa lisan secara akurat, lancar dan berterima 
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dalam konteks kehidupan sehari-hari dan melibatkan tindak tutur: 
menyampaikan, meminta pendapat. 
 Indikator  :  
- Menggunakan dan mempraktikan tindak tutur menyampikan pendapat 
- Merespon dan mempraktikan tindak tutur memint pendapat 
- Mengidentifikasi berbagai macam ekspresi untuk 
mengungkapkan/meminta pendapat 
 Tujuan Pembelajaran : 
 Pada akhir kegiatan pembelajaran siswa diharapkan dapat ; 
- Menggunakan dan mempraktikan  tindak tutur menyampaikan pendapat. 
-  Merespon dan mempraktikan tindak tutur meminta pendapat. 
 Materi Pembelajaran   
Asking and giving opinion 
Struktur teks 
Asking for opinion  Giving opinion 
What do you think (of/about) 
Do you think…? 
Do you  have any idea..? 
What’s your opinion…? 
I think 
In my opinion… 
I think that.. 
From  my point of view 
 
Contoh Dialogue: 
Niar : our headmaster wanted us to improve and increase the quality of our 
English club. What do you think, yana ? 
Yana : well, I think so. We should be able to do that 
Niar :  so what should we do? 
Yana  :  I think that we have to improve our syllabus. It must be more relevant to 
English. 
Niar : that’s a great idea. But don’t forget. I think it is not only that.  We should 
also  know the student’s needs, because we handle different levels and wishes 
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Yana : yes, I know that. Thank you. And then do we need new instructors here? 
Niar : I don’t think so   
 
 Langkah-langkah Kegiatan Pembelajaran  
a. Pendahuluan   
1. Orientasi/Persiapan :Berdoa sebelum pembelajaran dimulai dipimpin 
oleh salah seorang siswa. 
2. Motivasi 
3. Apersepsi 
b. Kegiatan inti 
1. Menjelaskan tentang asking opinion dan giving opinion  
2. Membaca  contoh dialog asking  for opinion and giving opinion 
3. Membagi siswa menjadi kelompok. Satu  kelompok terdiri dari dua 
orang.  
4. Membuat sisw membuat  dialog singkat asking for opinion and 
giving opinion 
5. Sambil siswa mengerjakan  sambil keliling untuk meminta setiap 2 
anak atau 1 kelompok untuk berdialog  dan mengetahui speaking 
siswa  setiap individu. 
6. Meminta siswa mempersentasekan dialog yang mereka buat sendiri 
di depan kelas.  
7.  Guru  dan bertanya tentang hal-hal yang belum diktahui siswa  
c. Penutup 
o Menayakan  tentang pemahaman siswa terhadap materi 
menyatakan pemahaman 
o Member salam penutup 
 
  Sumber belajar 
o Buku teks yang relevan dan alat media lain yang dapat membantu 
dalam proses  pembelajaran. 
 Penilaian 
Indikator Pencapaian Kompetensi 
Teknik 
Penilaian 
Bentuk Instrumen 
4. Menggunakan dan mempraktikan 
tindak tutur menyampaikan 
peendapat 
Tes lisan Lihat contoh 
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5. Mengidentifikasi berbagai macam 
ekspresi  untuk 
mengungkapkan/meminta pen 
  
 
Rubrik Penilaian 
Element Score 
Accuracy 100 
Fluency 100 
Comprhensibility 100 
Standard:      
Classification scale Rating 
Excellent 86-100 6 
Very Good 71-85 5 
Good 56-70 4 
Fairly Good 41-55 3 
Poor 26-40 2 
Very Good 25 1 
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RENCANA PELAKSANAAN PEMBELAJARAN 
 
Nama sekolah                 : SMP NEGERI 14 PALOPO 
Mata Pelajaran : Bahasa Inggris 
Kelas/Semester  : VIII.b 
Standar Kompetensi : Mengungkapkan makna dalam percakapan transaksional 
dan interpersonal lisan pendek sederhana untuk 
berinteraksi dalam konteks kehidupan sehari-hari 
Kompetensi Dasar : Mengungkapkan makna dalam percakapan transaksional 
(to get things done) dan interpersonal (bersosialisasi) 
pendek sederhana dengan menggunakan ragam bahasa 
lisan secara akurat, lancar dan berterima untuk 
berinteraksi dalam konteks kehidupan sehari-hari yang 
melibatkan tindak tutur: meminta, memberi, menolak jasa 
Jenis teks  : transactional/interpersonal 
Tema   : Asking and giving opinion 
Aspek/Skill  : Berbicara 
Alokasi Waktu  : 7 x 2 x 40 menit (2x pertemuan ) 
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7. Tujuan Pembelajaran 
Pada akhir pembelajaran, siswa dapat merespon makna dalam: 
 Bertanya dan menjawab tentang meminta, member, menolak jasa. 
 
 Karakter siswa yang diharapkan :  Dapat dipercaya ( Trustworthines) 
Rasa hormat dan perhatian ( respect ) 
Tekun ( diligence )  
8. Materi Pembelajaran 
To the topic is: 
1. If one of your best friend want to borrow money from you 
and you don’t have money, what will you do and why / 
2. If you can be invisible for one day, what will you do? 
3. You best friend will celebrate her/his birth day but you 
don’t have any money to buy some presents for her/him, 
what  will you do? 
4. On Sunday your family invite you for picnic while in the 
same time your friend will have party that you really like.   
9. Metode Pembelajaran: Problem solving 
10. Langkah-langkah Kegiatan 
A. Kegiatan Pendahuluan 
Apersepsi :  
 Greeting and praying 
 Calling the roll 
 Tanya jawab tentang Materi yang akan dibahas 
Motivasi : 
 Menjelaskan pentingnya materi yang akan dipelari berikut kompetensi 
yang harus dikuasi siswa 
 
B. Kegiatan Inti 
  Pertemuan Pertama 
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 Memberikan siswa 1 topic,  dan meminta siswa berdiskusi  
 Membuat siswa dapat membuat dialog dengan topic tersebut 
 Memfasilitasi peserta didik untuk menyajikan hasil kerja individual 
maupun kelompok 
 Meminta siswa mempersentasekan dialog yang mereka buat sendiri 
didepan kelas. 
 Guru  dan bertanya tentang hal-hal yang belum diktahui siswa  
Pertemuan kedua 
 Meminta siswa menulis satu masalah di kertas kecil  
 Meminta siswa untuk mengumpulkan kertas kecil yang berisi satu 
masalah 
 Guru membagi kertas berisi satu masalah secara acak kepada siswa 
 Memfasilitasi peserta didik untuk menyajikan hasil kerja individual 
maupun kelompok 
 Meminta siswa mempersentasekan didepan kelas. 
 Guru dan siswa  bertanya tentang hal yang dipresentasekan  
Pertemuan ketiga 
 Memberikan siswa 1 topic,  dan meminta siswa berdiskusi  
 Membuat siswa dapat membuat dialog dengan topic tersebut 
 Meminta siswa secara acak mempersentasekan dialog yang mereka buat 
sendiri didepan kelas. 
 Guru  dan bertanya tentang hal-hal yang belum diktahui siswa  
 Guru bersama siswa bertanya meluruskan kesalahan pahaman, 
memberikan penguatan dan penyimpulan.  
Pertemuan keempat 
 Guru memberikan satu topic masalah dan meminta siswa berdiskusi 
 Guru bertanya kepada siswa secara acak tentang satu topic masalah yang 
diberikan  dan cara mengatasinya. 
 Meminta siswa bersama pasangannya untuk tampil di depan kelas  
  Meminta siswa secara acak untuk menceritakan kembali jawaban jawab 
pasangannya 
 Memberikan kesempatan untuk berpikir menganalisis menyelesaikan 
masalah dan bertindak tanpa rasa takut 
 Guru meluruskan kesalahan pahaman, memberikan penguatan dan 
penyimpulan. 
Pertemuan kelima  
  Memberikan satu masalah kepada siswa  
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 Meminta siswa untuk menjelaskan mana yang harus dilakukan terlebih 
dahulu 
 Meminta siswa berdiskusi secara kelompk 
 Meminta siswa mempersentasekan hasil diskusi mereka  
 Guru dan siswa  bertanya tentang hal yang dipresentasekan 
 Memberikan umpan balik positif dan pengutan dalam bentuk 
lisan,tulisan,isayrat, terhadap keberhasilan peserta didik 
 Guru bertanya jawab tentang hal-hal yang belum dikuasai siswa 
 Guru bersama siswa bertanya meluruskan kesalahan pahaman, 
memberikan penguatan dan penyimpulan 
 
Pertemuan keenam 
 Guru meninjau pertemuan terakhir siswa dan memberikan satu topik 
masalah yang akan di pecahkan 
 Meminta siswa untuk mendiskusikan dengan teman terkait dengan  
masalah tersebut 
 Memfasilitasi peserta didik untuk menyajikan hasil kerja individual 
maupun kelompok 
 Meminta siswa menjelaskan bagaimana memecahkan masalah yang di 
berikan   
 Meminta siswa mempersentasekan dialog yang mereka buat sendiri 
didepan kelas. 
 Guru  dan bertanya tentang hal-hal yang belum diktahui siswa  
 Memberikan kesempatan untuk berpikir menganalisis menyelesaikan 
masalah dan bertindak tanpa rasa takut 
 Guru bersama siswa bertanya meluruskan kesalahan pahaman, 
memberikan penguatan dan penyimpulan 
Pertemuan ketujuh 
 Guru meninjau pertemuan terakhir siswa  
 Meminta siswa untuk mencari pasangannya masing-masing 
 Meminta siswa untuk menemukan satu masalah  
 Meminta siswa menceritakan masalahnta kepada pasangannya dan 
pasangannya menjelaskan cara mengatasinya 
 Guru  dan bertanya tentang hal-hal yang belum diktahui siswa  
 Memberikan kesempatan untuk berpikir menganalisis menyelesaikan 
masalah dan bertindak tanpa rasa takut 
 Guru bersama siswa bertanya meluruskan kesalahan pahaman, 
memberikan penguatan dan penyimpulan 
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C. Kegiatan Penutup  
 bersama-sama dengan peserta didik dan/atau sendiri membuat 
rangkuman/simpulan  pelajaran; 
 melakukan penilaian dan/atau refleksi terhadap kegiatan yang sudah 
dilaksanakan secara konsisten dan terprogram; 
 menyampaikan rencana pembelajaran pada pertemuan berikutnya. 
 
11. Sumber belajar 
 
Scrip percakapan 
12. Penilaian 
Indikator Pencapaian 
Kompetensi 
Teknik 
Penilaian 
Bentuk 
Instrumen 
Instrumen/ Soal 
6.Bertanya dan 
menjawab tentang  
meminta, member 
Pendapat 
Unjuk 
kerja 
Uji petik 
berbicara 
Bermain peran 
Create a dialogue based on the 
role cards and perform it in 
front of the class 
 
* 
a. Pedoman Penilaian\ 
Jumlah skor maksimal keseluruhan 100  
 
Rubrik Penilaian 
Element Score 
Accuracy 100 
Fluency 100 
Comprhensibility 100 
100 
 
 
 
Standard:      
Classification scale Rating 
Excellent 86-100 6 
Very Good 71-85 5 
Good 56-70 4 
Fairly Good 41-55 3 
Poor 26-40 2 
Very Good 25 1 
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Pree TEST 
Give your opinion to solve the following problem! Begin your sentence by using 
the following expressions: 
- I think… 
- As for me… 
- In my opinion 
- In my view… 
- From my point of view… 
- Personally speaking, I believe… 
- As far as I concerned… 
- In my mind…/to my mind... 
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In the morning you are alone at home and you have many problems that should 
be done at same time, those are: you get a calling from your parents, you are 
ironing your school uniform, and a very important guest  is knocking at the 
door? 
 
 
 
 
 
 
POST TEST 
Give your opinion to solve the following problem! Begin your sentence by using 
the following expressions: 
- I think… 
- As for me… 
- In my opinion 
- In my view… 
- From my point of view… 
- Personally speaking, I believe… 
- As far as I concerned… 
- In my mind…/to my mind... 
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PROBLEM 
 
In the morning you are alone at home and you have many 
problems that should be done at same time, those are: you get a calling 
from your parents, you are ironing your school uniform, and a very 
important guest  is knocking at the door? 
 
 
 
 
 
ANGKET PENELITIAN 
I. Petunjuk 
1. Bacalah pernyataan berikut dengan teliti! 
2.  Berilah tanda ceklis (  ) alternatif jawaban yang benar-benar sesuai dengan 
keadaan anda! 
3. Jawablah dengan sejujurnya karena angket ini tidak akan mempengaruhi 
pada nilai raport atau kenaikan kelas anda! 
4.  Jawaban angket ini akan dirahasiakan. 
5.  Atas partisipasi anda diucapkan terima kasih. 
Keterangan 
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SS : Sangat setuju 
S : Setuju 
R : Ragu-ragu 
TS : Tidak Setuju 
STS : Sangat Tidak Setuju 
II. Identitas 
Nama : …………………………………. 
Kelas : …………………………………. 
III. Daftar Pernyataan 
No Pernyataan SS S R TS STS 
1. Problem solving method sangat efektif 
dalam meningkatkan kecakapan berbahasa 
inggris saya. 
     
2. Problem solving method dapat membantu 
kelancaran speaking saya 
     
3. Belajar Speaking melalui problem solving 
method sangat menyenangkan 
     
4. Saya suka Belajar Speaking melalui 
problem solving method 
     
5. Melalui problem solving method saya dapat 
dengan mudah berbicara dalam bahasa 
inggris. 
     
6. Problem solving method dapat 
meningkatkan pemahaman siswa tentang 
topic yang dibahas. 
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7. Melalui problem solving method 
pengucapan dan grammar saya bisa lebih 
baik  
     
 
8. 
Dalam meningkatkan kemampuan 
speaking, saya harus selalu 
mempraktekkannya dan melalui problem 
solving method saya dapat mempraktekkan 
speaking saya di dalam kelas. 
     
9. Problem solving method dapat menambah 
perbendaharaan kosakata saya. 
     
10 Motivasi saya untuk belajar speaking 
meningkat melalui problem solving method 
     
 
 
 
 GOOD JOB 
 
 
 
 
 
The students of the eighth class at SMPN 14 Palopo 
Answer pree test students  
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1. The first I will membuka pintu dulu lalu menjawab panggilan orng tua and 
ironing uniform 
2. Open the  door previous to guest, answer calling myparents  and ironing 
myuniforum. 
3. I  ironing uniform, I answer  calling my parents and open door. 
 
 
 
The students of the eighth class at SMPN 14 Palopo 
Answer post test the students 
1. The first I answer my friends and ironing school uniform trun of the 
aren the open the door up the was I continu to iron myguest  
2. I think if I many  problem those are  I will cut ironing and them I will 
open the door for guest and them calling answer my parents, and I will 
the next ironing uniform. 
3. I do, I will live open the door,  I think guest is very  important  and I 
don’t like make guest waiting, and them I coming to answer my 
parents, the next  ironing uniform. 
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